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Vision 
At The John Warner School we ignite a lifelong passion for learning, to discover and develop potential, 

allowing all to flourish in an ever-changing world. 

• We ignite a lifelong passion for learning by establishing the habits and routines for excellence, 
by developing positive relationships and behaviours and by planning an ambitious, relevant 
and rich curriculum. 

• We discover and develop potential by building knowledge and skills through effective 
approaches to teaching, learning and assessment. 

• We allow all to flourish in an ever-changing world by acknowledging the attributes that 
characterise young people who are academically, emotionally, socially, economically and 
culturally prepared for the future. 

Values 
Our continuous pursuit of excellence is driven by our core values. 

Our values reflect what we believe in as an educational institution and the behaviours we expect to see 

demonstrated by all those associated with the school. The values are: 

• Aspiration – preparing to succeed in school and in life 

• Respect – having respect for ourselves, others and our surroundings 

• Endeavour – striving to achieve our targets, goals and ambitions 

• Participation – learning from each other to make a positive impact 

• Creativity – engaging in ideas to find original and effective solutions 

The school values drive all aspects of school improvement and curriculum design. Our ‘Driven by Values’ 

document details how the values are demonstrated across the school. A summary of this can be seen below: 
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Aims 

Ignite 
Our aim is to ignite a lifelong passion for learning by establishing a rich, imaginative and relevant curriculum. 

Discover 
Our aim is for our learners to discover and develop their potential through a carefully constructed curriculum 

that exposes them to a full range of subjects and experiences both in and outside of the curriculum accessed 

at stages that are appropriate to their age and ability. 

Flourish 
Our aim is that all our leaners will flourish in our ever-changing world because they have had access to a 

varied and challenging curriculum that leads to successful outcomes in terms of character and capability. 

Wider aims 
• Provide a broad and balanced education for all pupils that’s coherently planned and sequenced towards 

cumulatively sufficient knowledge for skills and future learning and employment; 

• Enable pupils to develop knowledge, understand concepts and acquire skills, and be able to choose and 

apply these in relevant situations; 

• Support pupils’ spiritual, moral, social and cultural development; 

• Support pupils’ physical development and responsibility for their own health, and enable them to be 

active; 

• Promote a positive attitude towards learning; 

• Ensure equal access to learning for all pupils, with high expectations for every pupil and appropriate 

levels of challenge and support; 

• Have a high academic/vocational/technical ambition for all pupils; 

• Equip pupils with the knowledge and cultural capital they need to succeed in life; 

• Provide subject choices that support pupils’ learning and progression, and enable them to work towards 

achieving their goals; 

• Provide a broad curriculum prioritising a strong academic core of subjects, such as those offered in the 

EBacc; 

• Develop pupils’ independent learning skills and resilience, to equip them for further/higher education 

and employment. 

Legislation and Guidance 
This policy reflects the requirements for academies to provide a broad and balanced curriculum as per the 
Academies Act 2010, and the National Curriculum programmes of study which we have chosen to follow. 

It also reflects requirements for inclusion and equality as set out in the Special Educational Needs and 

Disability Code of Practice 2014 and Equality Act 2010, and refers to curriculum-related expectations of 

governing boards set out in the Department for Education’s Governance Handbook. 

http://www.legislation.gov.uk/ukpga/2010/32/section/1A
https://www.gov.uk/government/collections/national-curriculum
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://www.gov.uk/government/publications/governance-handbook


The John Warner School  

 

5 
 

Roles and Responsibilities 

The Local Governing Body (LGB) 
The LGB will monitor the effectiveness of this policy and hold the headteacher to account for its 

implementation. 

The LGB will also ensure that: 

• A robust framework is in place for setting curriculum priorities and aspirational targets; 

• The school is complying with its funding agreement and teaching a "broad and balanced curriculum" 
which includes English, maths, and science, and enough teaching time is provided for pupils to cover the 
requirements of the funding agreement; 

• Proper provision is made for pupils with different abilities and needs, including children with special 
educational needs (SEN); 

• All courses provided for pupils below the age of 19 that lead to qualifications, such as GCSEs and A-
levels, are approved by the secretary of state; 

• The school implements the relevant statutory assessment arrangements; 

• It participates actively in decision-making about the breadth and balance of the curriculum; 

• Pupils from year 8 onwards are provided with independent, impartial careers guidance, and that this is 
appropriately resourced. 

Headteacher 
The headteacher is responsible for ensuring that this policy is adhered to, and that: 

• All required elements of the curriculum, and those subjects which the school chooses to offer, have aims 
and objectives which reflect the aims of the school and indicate how the needs of individual pupils will 
be met; 

• The amount of time provided for teaching the required elements of the curriculum is adequate and is 
reviewed by the LGB; 

• They manage requests to withdraw children from curriculum subjects, where appropriate; 

• The school’s procedures for assessment meet all legal requirements; 

• The LGB is fully involved in decision-making processes that relate to the breadth and balance of the 
curriculum; 

• The LGB is advised on whole-school targets in order to make informed decisions; 

• Proper provision is in place for pupils with different abilities and needs, including children with SEN. 

Other staff 
Other staff will ensure that the school curriculum is implemented in accordance with this policy.  
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One Page Summary 

  

Key Stage 2

•Primary School years 3, 4, 5 and 6

•Primary liaison with many feeder schools

•Primary transition with all new pupils and families

Key Stage 3

•Years 7, 8 and 9

•Core (English, mathematics and science) and foundation 
(history, geography, RE, languages, PE, design, art, music, 
drama, computing, lifelong learning) subjects

Key Stage 4

•Years 10 and 11

•Core (English, mathematics, science, PE, PRE), EBacc 
(history, geography and languages) and option (academic, 
vocational and technical) subjects

Key Stage 5

•Year 12 and 13

•Option (academic, vocational and technical) subjects

Next steps

•Future pathways - further/higher education, employment or 
training
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Curriculum design and coverage 

Ignite 
We ignite a lifelong passion for learning by establishing the habits and routines for excellence, by developing 

positive relationships and behaviours and by planning an ambitious, relevant and rich curriculum. 

 

Our value of Aspiration is championed by John Warner. 

We ignite Aspiration by creating the right conditions for learning through effective and consistent 

approaches: 

• Common approaches – Student and teacher common approaches establish the expectations for 
learning (habits and routines) 

• Vision and values – Clear and considered articulation of the school’s ambitions and approaches 

(positive relationships and behaviours) 

• Careers guidance – An inspiring and thorough programme that adheres to the Gatsby Benchmarks1 

(ambitious, relevant and rich curriculum). 

Our value of Respect is championed by the House Icon, Mary Seacole. 

We ignite Respect by creating the right conditions for learning through effective and consistent approaches: 

• Code of Conduct – Be Ready, Be Kind, Be Safe (habits and routines2) 

• Behaviour for Learning Policy - Herts STEPS therapeutic approach to behaviour (positive 

relationships and behaviours) 

• Lifelong Learning programme – relationships and character education (ambitious, relevant and rich 

curriculum). 

                                                             
1 https://www.gatsby.org.uk/education/focus-areas/good-career-guidance  
2 https://www.early-career-framework.education.gov.uk/teachfirst/teach-first/self-directed-study-material/1-
how-can-you-create-an-effective-learning-environment/1-establishing-effective-routines-51-minutes/  

Participation

• House system

• Student voice

• Enrichment

Creativity

• Thinking skills

• STEM

• Creative arts

Endeavour

• Trips and visits

• Positive 
mindsets

• Lifelong 
Learning

Aspiration

• Common 
Approaches

• Vision and 
values

• Careers 
guidance

Respect

• Code of Conduct

• Behaviour for 
learning

• Lifelong Learning

https://www.johnwarner.herts.sch.uk/42/about-our-school
https://www.johnwarner.herts.sch.uk/165/seacole-house
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
https://www.early-career-framework.education.gov.uk/teachfirst/teach-first/self-directed-study-material/1-how-can-you-create-an-effective-learning-environment/1-establishing-effective-routines-51-minutes/
https://www.early-career-framework.education.gov.uk/teachfirst/teach-first/self-directed-study-material/1-how-can-you-create-an-effective-learning-environment/1-establishing-effective-routines-51-minutes/
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Our value of Endeavour is championed by Stephen Hawking. 

We ignite Endeavour by creating the right conditions for learning through effective and consistent 

approaches: 

• Trips and Visits – as part of our wider enrichment programme, students are encouraged to explore 
opportunities to learn outside of the school environment through our extensive offer of trips and 
visits to local, national and international destinations (positive relationships and behaviours) 

• Positive Mindsets – we encourage positive thinking that can result in the growth mindset that 
intelligence is flexible, expandable and adaptable. Positive language is used to frame discussions 
about the relationships between attitudes and the capacity to learn (positive relationships and 
behaviours) 

• Lifelong Learning – resilience and wellbeing study units (ambitious, relevant and rich curriculum). 

Our value of Participation is championed by Alan Turing. 

We ignite Participation by creating the right conditions for learning through effective and consistent 

approaches: 

• House System – our school comprises of 4 houses, championed by British icons chosen to represent 
our values in 2019. The houses are Austen, Hawking, Seacole and Turing and the house system 
provides opportunities for participation, competition and engagement across the school (positive 
relationships and behaviours)  

• Student Voice – we establish opportunities for students to have a voice in the decision-making 

processes of the school community. Alongside traditional student councils and head teams, we also 
have student representatives across the houses, forms and other groups such as anti-bullying 
ambassadors. Student voice also reaches down to the classroom and is sought through the regular 
use of surveys and discussions (positive relationships and behaviours) 

• Enrichment – our enrichment programme covers a wide range of activities, clubs and support 

including opportunities to contribute to the school and wider community (ambitious, relevant and 

rich curriculum). 

Our value of Creativity is championed by Jane Austen. 

We ignite Creativity by creating the right conditions for learning through effective and consistent 

approaches: 

• Thinking Skills – Opportunities to encourage the development of thinking skills through structured 
approaches both in the classroom and across the school (habits and routines for excellence) 

• STEM – Opportunities for creativity in the fields of science, technology, engineering and 

mathematics (ambitious, relevant and rich curriculum) 

• Creative Arts – Opportunities for creativity in the arts (ambitious, relevant and rich curriculum).  

https://www.johnwarner.herts.sch.uk/159/hawking-house
https://www.johnwarner.herts.sch.uk/162/turing-house
https://www.johnwarner.herts.sch.uk/160/austen-house
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Discover 
We discover and develop potential by building knowledge and skills through effective approaches to 

teaching, learning and assessment. 

 

Respect 
Collective experiences – opportunities to 
develop social interaction and shared 
experiences through assemblies and other 
collective events. 
Democratic classrooms – based on the model 
of authoritative democracy where the teacher 
is the authority but makes use of teaching 
methods that reflect fairness, sensitivity and 
respect (e.g. co-constructed learning) – explicit 
in routines such as SLANT (Sit Up, Listen, 
Ask/Answer questions, Nod, Track the 
speaker). 
Virtues and ethics – opportunities for pupils to 
encounter: virtuous activities (such as 
volunteering in the community); an 
appreciation of ethical living (regarding, for 
example, sustainability); and the pursuit of 
equity across all school structures and decisions (for example through our Race Equity Project). 
Therapeutic approaches – promoting prosocial behaviours through positive behaviour management 
strategies that seek solutions to anti-social behaviours and/or poor relationships. 

Participation

• Cooperative Learning

• Group Responses

• Articulacy

• Inclusion

Creativity

• Abstract Thinking

• Metacognition

• Conceptual Thinking

• Questioning

Endeavour

• Scaffolding

• Sequencing

• Home learning

• Assessment

Aspiration

• Modelling

• Independent Practice

• High Success Rate

• Reviewing Material

Respect

• Collective Experiences

• Democratic Classrooms

• Virtues and Ethics

• Therapeutic Approaches

Participation

Creativity

Endeavour

Aspiration

Respect

• Collective Experiences

• Democratic Classrooms

• Virtues and Ethics

• Therapeutic Approaches
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Participation 
Cooperative learning – the process of breaking a 
classroom of students into small groups so they 
can discover a new concept together and help 
each other learn. Examples include carousel 
activities, project-based learning and co-
constructed learning. 
Group responses – group work is well-planned 
(arrangement of groups, ground rules), carefully 
structured (roles and responsibilities) and has a 
clear justification (success criteria). 
Articulacy – applying the Oracy Benchmarks to 
help structure and develop effective talk in the 
classroom environment can significantly enhance 
the quality of learning. Teachers: set high 
expectations; value every voice in the class; 
explicitly teach oral communication skills; 
harness talk to elevate learning; and appraise 
progress. 
Inclusion – as an inclusive school we believe that 
all children and young people have the same 
right to access all available learning opportunities. Inclusion and equity underpin classroom-based and 
school-wide interactions. 
 

Creativity 
Abstract thinking – recognizing the ‘tipping point’ 
when learning moves from tangible ideas, objects 
and observable phenomena into the realm of the 
abstract, for example through associative thinking 
such as the explicit use of metaphorical language. 
Metacognition – routinely engaging students in 
structured opportunities to reflect on and be critical 
of their own thinking and learning processes. 
Students develop an awareness of cognitive 
strategies and their own abilities and attitudes as a 
learner. For example, students might find ways to 
‘publish the process’ by displaying drafted work that 
illustrates the learning process. 
Conceptual thinking – threshold concepts are the big 
ideas that help students develop a deeper 
understanding of a discipline. Conceptual thinking 
allows connections to be made across topics and 
disciplines improving semantic learning. Subject areas 
identify the ‘big questions’ in their field, for example, 
and find opportunities to reference them as appropriate. 
Questioning – effective questioning is a highly interactive, dynamic and responsive process that not only can 
be used to check student understanding but also to encourage creative thinking and exploration. Teachers 
use a range of questioning strategies. 

Participation

• Cooperative Learning

• Group Responses

• Articulacy

• Inclusion

Creativity

Endeavour

Aspiration

Respect

Participation

Creativity

• Abstract Thinking

• Metacognition
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Endeavour
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Endeavour 
Scaffolding – we provide scaffolds for difficult tasks 
by: modelling, coaching and supporting students to 
develop a level of independence, providing guided 
practice before students can display independent 
practice; using writing frames to scaffold written 
tasks; using exemplar material from previous 
students; modelling and scaffolding strategic 
thinking to develop confidence; and anticipating 
common errors and misconception. 
Sequencing – we present new information using 
small steps by: recognizing the limitations of 
working memory; breaking concepts and procedures 
into small steps; giving students the opportunity to 
practice each step; moving from the big picture to 
detailed area of focus. 
Home learning – we set regular planned home 
learning tasks to enrich and inform classroom 
learning and to foster independent study skills. 
Assessment – we begin lessons with regular daily reviews to reactivate recently acquired knowledge and 
reduce cognitive load. We conduct weekly and monthly reviews to engage students in retrieval practice 
through informal activities, such as low-stakes quizzes. We check progress through formal assessments at 
least every half term. 

 

Aspiration 
Modelling – providing models to help with good 
explanations; drawing from physical representations 
of completed tasks, conceptual models and explicit 
narration of thought processes; providing concrete 
examples of abstract ideas; developing experiential 
activities in the most appropriate place to maximise 
learning once basic concepts have been learned. 
Independent practice – offering students the same 
material for independent study that they have 
encountered in guided practice; using a flow of 
learning experiences; providing students with the 
tools to work independently (e.g. checking own work); 
circulating around their classroom during independent 
practice; exploiting opportunities for students to assist 
each other (co-operative learning). 
High success rate – setting questions and tasks with 
sufficient practice to engineer a high success rate – 
with an optimal level around 80% success; continually evaluating the success rate of students. 
Reviewing material – routinely engaging students in a variety of forms of retrieval practice, recalling and 
applying previously learned material; creating low-stakes quizzes to review learning over week or month. 
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Curriculum Rationale 

The School Day 
The school operates a two-week timetable which allows complete coverage of our broad and balanced 

curriculum offer across all three key stages. 

The school day is structured in the following way: 

Time Event 

08:30 Students expected on site 

08:35 Line up 

08:40 Form time/assembly 

09:05 Movement time 

09:10 Period 1 

10:10 Period 2 

11:10 Break 

11:25 Movement time 

11:30 Period 3 

12:30 Period 4 

13:30 Lunch 

14:05 Movement time 

14:10 Period 5 

15:10 Enrichment/End of Day 

 

Pupils are organised into 8 form groups per year (Years 7-11) with sixth form students in 4 form groups per 

year (Years 12-13). Form time activities focus on Lifelong Learning including aspects of PSHE, Citizenship, 

British Values and study skills. 

Whole school assemblies (Monday-Friday) are organised through year groups and the 4 houses (Austen, 

Hawking, Seacole and Turing). 

Enrichment gives the school the opportunity to deliver our extensive extra-curricular offer including clubs, 

societies, interventions and training opportunities for staff. 
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Key Stage 3 
Key Stage 3 covers the academic years 7 to 93 at The John Warner School. The curriculum covered during this 

key stage is in-line with the National Curriculum4 and therefore includes the compulsory programmes of 

study in English, mathematics, science, art and design, citizenship (through lifelong learning), computing, 

design and technology, geography, history, languages, music and physical education. 

The school restructured the curriculum and school day at the start of the 2020-21 academic year. The 

changes include the adoption of a 5x1 hour period day with a two-week timetable. The impact on Key Stage 

3 was to restructure the arrangements for Year 9, with GCSE options taken from the start of Year 10 in 2021. 

The school maintained an element of choice for pupils entering Year 9 to harvest some of the benefits 

experienced from the previous arrangement of a condensed Key Stage 3. 

Year 7 and 8 
The Key Stage 3 (Years 7 and 8) curriculum time (25 x 60 minute periods) is structured as follows: 

Subject Hours (lessons)/week Lessons/fortnight 

English 3.5 (3+4) 7 

Mathematics 3.5 (3+4) 7 

Science 3 (3) 6 

French 1.5 (1+2) 3 

Ger/Spa/Ita5 1 (1) 2 

History 1.5 (1+2) 3 

Geography 1.5 (1+2) 3 

Physical Education 2 (2) 4 

Design Technology 1.5 (1+2) 3 

Religious Education 1 (1) 2 

Art 1 (1) 2 

Music 1 (1) 2 

Drama 1 (1) 2 

Computing 1 (1) 2 

Lifelong Learning 1 (1) 2 

Total 25 (25) 50 

  

                                                             
3 KS3 was covered in years 7-8 until September 2020 
4 https://www.gov.uk/government/publications/national-curriculum-in-england-secondary-curriculum 
5 Spanish replaced Italian as the third language in 2019-20 

https://www.gov.uk/government/publications/national-curriculum-in-england-secondary-curriculum
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Year 9 
The Key Stage 3 (Year 9) curriculum time (25 x 60 minute periods) is structured as follows: 

Subject Hours (lessons)/week Lessons/fortnight 

English 3.5 (3+4) 7 

Mathematics 3.5 (3+4) 7 

Science 3 (3) 6 

History 1.5 (1+2) 3 

Geography 1.5 (1+2) 3 

Physical Education 2 (2) 4 

Religious Education6 1 (1) 2 

Design Technology 1.5 (1+2) 3 

Art 1 (1) 2 

Computing 1 (1) 2 

Lifelong Learning 1 (1) 2 

Option 1 1.5 (1+2) 3 

Option 2 1.5 (1+2) 3 

Option 3 1.5 (1+2) 3 

Total 25 (25) 50 

  

The Year 9 curriculum offers pupils an element of choice to ensure engagement and relevance prior to them 

making their Key Stage 4 option choices. Students must choose one language (from Block A or B) and one 

arts-based subject from Block C. 

Option Block A  Option Block B  Option Block C  

French  German  Art  

Business Studies  Spanish Dance  

PE  Business Studies  Technology  

Food & Nutrition  PE  Drama  

  Food & Nutrition  Music  

  Textiles 

  Creative Media 

 

  

                                                             
6 No statutory PoS, follow LA RE SACRE Committee syllabus 
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Key Stage 4 
The school operates a two-year Key Stage 47 acknowledging the importance of maintaining a broad and 

balanced curriculum for pupils in Key Stage 3 (see above). Pupils take their Key Stage 4 options in the second 

half of the Spring Term of Year 9. All pupils have 4 options. All pupils are expected to choose one EBacc 

subject (either a language or history/geography) in recognition of the DfE’s ambition for EBacc entries while 

ensuring the curriculum is relevant and accessible for all pupils. There are no ‘pathways’ which means that all 

pupils have access to all KS4 courses and qualifications. The options available are broad and balanced 

covering all areas of the school curriculum, including EBacc subjects, the arts, practical, vocational and 

professional courses and qualifications. 

 

Key Stage 4 (Years 10-11) curriculum time (25 x 60 minute periods) is structured as follows: 

Subject Hours (lessons)/week Lessons/fortnight 

English 4 (4) 8 

Mathematics 4 (4) 8 

Science 4.5 (4+5) 9 

Option 18 2.5 (3+2) 5 

Option 2 2.5 (3+2) 5 

Option 3 2.5 (3+2) 5 

Option 4 2.5 (3+2) 5 

Physical Education 2 (2) 4 

Philosophy, Religion and Ethics 0.5 (1) 1 

Total 25 (25) 50 

 

Core: English language, English literature, mathematics, science, PE, religious studies, lifelong learning 

Option subjects available during the last Key Stage 4 pathway process: 

EBacc: history, geography, French, Italian, German and computer science 

Open: art, business studies, dance, design technology, drama, engineering, food and nutrition, creative 

media, music, physical education, religious studies, sport science  

                                                             
7 Prior to September 2020 KS4 was spread over three years 
8 4 entitlement areas (must offer at least one from these areas): the arts, design and technology, humanities and 
languages 
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Key Stage 5 
The school operates a two-year key stage 5. The Key Stage 5 options process begins in the second half of the 

autumn term in Year 11. Students choose between 3 and 4 options as well as an enrichment option 

(extended project (EPQ) or finance qualification). Entry onto Key Stage 5 courses is dependent on 

performance at Key Stage 4 with broad requirements of Attainment 8 of 55+ and grade 6+ in relevant 

subjects for the academic pathway (A Levels) and Attainment 8 of 40+ and grade 4+ in relevant subjects for 

the vocational pathways (professional studies route and sport science route). The options available are broad 

and balanced covering all areas of the school curriculum, including facilitating subjects, the arts, practical, 

vocational and professional courses and qualifications. 

 

Key Stage 5 (Years 12-13) curriculum time (25 x 60 minute periods) is structured as follows: 

Subject Hours (lessons)/week Lessons/fortnight 

Option 1 4.5 (4+5) 9 

Option 2 4.5 (4+5) 9 

Option 3 4.5 (4+5) 9 

Option 4 4.5 (4+5) 9 

Option 5 4.5 (4+5) 9 

Enrichment9 2.5 (2+3) 5 

Total 25 (25) 50 

 

Option subjects available during the last Key Stage 5 pathway process: 

Academic: art, biology, business studies, computing, chemistry, design technology, drama, economics, 

engineering, English literature, French, geography, German, history, Italian, mathematics, further 

mathematics, music, physical education, physics, sociology 

Professional studies vocational pathway: business studies, creative media 

Sport science vocational pathway: sport, dance, applied science, food and nutrition 

Enrichment: extended project, finance, core mathematics 

Level 2: GCSE English and mathematics re-sit  

                                                             
9 Finance, EPQ, Core Mathematics, English/mathematics GCSE resit 
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Knowledge progression and sequencing of concepts 
The school recognises the key concepts of knowledge progression and sequencing of concepts and has 

adopted Barak Rosenshine’s 10 Principles of Instruction10 as a basis for curriculum design. The first strand 

identified by Sherrington, ‘Sequencing concepts and modelling’ comprises of Rosenshine’s principles of 

‘presenting new material using small steps’, ‘providing models’ and ‘providing scaffolds for difficult tasks’.11 

The school works closely with the two primary schools in the Trust to develop a clearer understanding of the 

transition curriculum from Years 5-8. This helps shape the planning of the key stage 3 curriculum to ensure 

content and skills are not being unnecessarily repeated but are being developed from clearer staring points. 

At a faculty level, subject areas plan for knowledge progression in different ways. For example, in business 

studies, pupils follow a separate level 2 finance qualification in Year 9 before engaging with the level 2 BTEC 

or GCSE Business content in Year 10. In geography, a spiral curriculum approach is followed throughout Key 

Stage 3 and Key Stage 4 to ensure that skills and content are revisited throughout. In English, the literature 

paper is taught in Year 11 to allow pupils to develop their language schema in Years 9 and 10. 

Subject areas have all created a ‘Curriculum Rationale’ and ‘Curriculum Maps’ that chart the content and 

skills taught at different stages as well as the expected progression and outcomes from each key stage.  

Curriculum Coverage 

Setting 
Since September 2019, pupils in Year 7 have revised setting arrangements with the adoption of two parallel 

bands (X and Y) comprising of four teaching groups in each. Different subject areas choose to set within 

these bands at different points. Mathematics, for example will set from the start based on Key Stage 2 

assessments while in Humanities, baseline assessments are used following initial mixed-ability teaching to 

set the groups at the end of term 1 in Year 7. Pupils in Years 10-11 (in core subjects) are set by ability in two 

linear bands (J and W). Option subjects at Key Stage 4, that are able to, will also set by ability. 

At Key Stage 3 (Year 7-8), all pupils have access to the same curriculum except where additional support for 

English and/or mathematics intervention is recognised. For example, pupils requiring additional literacy 

catch-up will not take two languages, but will have additional English lessons instead. At Key Stage 3 (Year 9), 

pupils have the opportunity to opt for some aspects of their curriculum provision but still have all options 

open to them at Key Stage 4. At Key Stage 4 (Years 10-11) all pupils have access to the same core and option 

subjects. There are some differences in entries for foundation or higher tier papers and in science only the 

top two sets are entered for the triple science qualifications with all other pupils sitting the science trilogy 

papers. All pupils are entered for GCSE English Literature alongside Language. At Key Stage 5 (Years 12-13) all 

students have access to the same subject options across 5 option blocks. Access to these qualifications is 

dependent on meeting entry requirements at Key Stage 4. 

Progress 
Progress through the curriculum is judged by meaningful assessment points throughout the year. Three of 

these assessment points are reported on to parents through two data and one written report. Assessments 

are logged on Go4Schools and contribute to discussions about appropriate setting and challenge. Baseline 

assessments and past papers are used to ensure that assessments are externally verified and consistently 

marked. Formal assessments are cumulative to ensure that content taught both recently and further in the 

                                                             
10 All teaching staff have been given a copy of T. Sherrington Rosenshine’s Principles in Action (2019) 
11 See Teaching, Learning and Assessment Policy 
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past is regularly checked. Progress is also judged through more frequent, low-stakes assessments, such as 

daily and weekly reviews.12 

The progress and curriculum access of pupils who are disadvantaged (DA) or have a special education need 

or disability (SEND) is closely monitored by an Assistant Headteacher with oversight of these groups, the 

‘Narrowing the Gap’ committee and SENCo. 

Curriculum Ambition 
The curriculum follows the national curriculum (at Key Stage 3) with religious education, age appropriate 

relationship and sex education, citizenship and PSHE provision (through our Lifelong Learning programme) 

delivered across the key stages.  

The school operates a three-year key stage 3 recognising that such a decision introduces both benefits and 

issues to the delivery of relevant content, as explained in the DfE’s Expert Report of 201113, both in key 

stages 3 and 4. The two-year model which existed until September 2020, encouraged subject areas to 

specialise earlier helping to maintain interest in the curriculum – this has been maintained with the 

availability of some options in Year 9. Issues with the condensed Key Stage 3 model, such as those identified 

in a 2007 pilot14, could not be fully compensated for, especially in relation to covering the breadth and depth 

of the National Curriculum, hence the change from September 2020. 

 

Between 2017 and 2019 the school adopted a curriculum model which aimed to enter c.90% of students into 

the full EBacc qualifications (i.e. compulsory language and geography/history alongside core subjects). In 

2018 83% of Year 11 pupils were entered for the full EBacc (compared to 38% nationally and 47% in the local 

authority). In 2019 it was concluded that this model did not sufficiently meet the needs of our pupils and a 

revised model was adopted with all pupils now expected to take either a language or geography/history at 

Key Stage 4.  

The development of cultural capital is a fundamental consideration for curriculum design. Enrichment of the 

curriculum and the development of cultural capital and powerful knowledge occurs in school assemblies, 

weekly reading activities based in form periods and whole school fundraising and awareness opportunities. 

Guest speakers, for example through the Speakers for Schools programme, are frequently used to enliven 

debate and discussion. The school operates numerous trips and visits that add genuine experiential learning 

to key topics and concepts. Successful clubs and teams provide opportunities for pupils to participate in 

activities that enrich their enjoyment of school. 

Reading 
Year 6 pupils are given a reading book to read over the summer holiday before joining the school ( ‘The Silver 

Sword’). Pupils joining the school take part in a reading age test during term 1 of Year 7 followed by 

accelerated reader tests. These tests, alongside KS2 assessment details are used to identify those who 

require literacy catch-up. In English lessons, pupils read for 5 minutes at the beginning of every lesson, a 

strategy that is frequently replicated in humanities lessons. Reading interventions for small, identified groups 

using the ‘dockside’15 reading programme. Progress of these groups is carefully monitored within the Faculty 

of English, Music and Drama and shared with the SEND department who will offer additional support where 

                                                             
12 ibid 
13 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/175439/NCR
-Expert_Panel_Report.pdf  
14 
https://webarchive.nationalarchives.gov.uk/20130323000849/https://www.education.gov.uk/publications/eOrde
ringDownload/RR836.pdf  
15 https://customerimages.education.co.uk/rising_stars/Dockside.pdf  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/175439/NCR-Expert_Panel_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/175439/NCR-Expert_Panel_Report.pdf
https://webarchive.nationalarchives.gov.uk/20130323000849/https:/www.education.gov.uk/publications/eOrderingDownload/RR836.pdf
https://webarchive.nationalarchives.gov.uk/20130323000849/https:/www.education.gov.uk/publications/eOrderingDownload/RR836.pdf
https://customerimages.education.co.uk/rising_stars/Dockside.pdf


The John Warner School  

 

19 
 

required. The school has a proactive librarian and a recently opened library where pupils are assisted with 

choosing appropriate reading material. We celebrate an annual reading week and encourage the purchase of 

reading books during our book fair. Every week we provide all form groups with a topical piece of reading 

(from September 2019 this is via ‘The Day’16 publication) with opportunities for discussion and debate. 

Mathematical fluency  
Pupils in primary schools within the Trust (two key feeder schools) benefit from specialist mathematics 

teaching provided by the school. Pupils joining the school are placed into sets according to ability as 

measured by KS2 assessments which also identifies those pupils requiring numeracy catch-up. Small group 

interventions are provided offering additional support to identified pupils. Progress of these groups is 

carefully monitored within the Faculty of Mathematics and shared with the SEND department who will offer 

additional support where required. Mathematical fluency is encouraged across the school through maths 

challenges and competitions and through support from the Faculty for other subject areas. 

Character Education 
The traits of Character Education are: 

• High self-efficacy, or self-belief – associated with better performance, more persistence and greater 

interest in work; 

• Highly motivated children (linked to tenacity) driven internally and not by extrinsic rewards show 

greater levels of persistence and achievement; 

• Good self-control (or self-regulation, the ability to delay gratification) is associated with greater 

attainment levels; 

• Having good coping skills (part of being able to bounce back) is associated with greater well-being. 

The school values of ‘endeavour’ and ‘participation’ are fundamental in the pursuance of effective character 

education. 

We regularly review our character education provision by addressing the following benchmark questions17: 

A. What kind of school are we? 

a. How clearly do we articulate the kind of education we aspire to provide? 

b. How do we ensure that all members of the school community understand and share our 

aims? 

c. How effectively do we create a sense of pride, belonging and identity in our school? 

B. What are our expectations of behaviour towards each other? 

a. Are we clear on the importance of discipline and good behaviour in school life? How do we 

promote this understanding? 

b. How well do we promote consideration and respect towards others, good manners and 

courtesy? 

c. How well do we promote a range of positive character traits among pupils? 

C. How well do our curriculum and teaching develop resilience and confidence? 

a. Is our curriculum ambitious for our pupils? Does it teach knowledge and cultural capital 

which will open doors and give them confidence in wider society? 

b. Is our curriculum locally organised and sequenced, including within subjects, and taught 

using effective pedagogy, so pupils gain a strong sense of progress and grow in confidence? 

D. How good is our co-curricular? 

                                                             
16 https://theday.co.uk  
17 Responses can be found in the school’s self-evaluation documentation 

https://theday.co.uk/
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a. Does it cover a wide range across artistic, creative, performance, sporting, debating, 

challenge, team and individual etc. so all pupils can both discover new interests and develop 

existing ones? 

b. Do we make use of or promote local, national or international programmes or 

organisations? (e.g. uniformed organisations, Duke of Edinburgh, NCS etc.) 

c. Is provision of high quality and does it challenge pupils and build expertise? Is participation 

sustained over time? 

d. Are there ample opportunities for pupils to compete, perform etc. and is success 

acknowledged and celebrated? 

E. How well do we promote the value of volunteering and service to others? 

a. Are age-appropriate expectations of volunteering and service to others clearly established? 

b. Are opportunities varied, meaningful, high-quality and sustained over time? 

c. Do volunteering and service opportunities contribute to breaking down social barriers? Are 

they effective in making pupils civic-minded and ready to contribute to society? 

F. How do we ensure that all our pupils benefit equally from what we offer? 

a. Do we understand and reduce barriers to participation? 

b. Do we enable young people from all backgrounds to feel as if they belong and are valued? 

c. Is our provision, including our co-curricular provision, appropriately tailored both to suit and 

to challenge the pupils we serve? 

British Values 
The John Warner School has embedded the advice offered by the Department for Education concerning 

British values in schools.  These values are: 

• The value of democracy 

• The rule of law 

• Individual liberty 

• Mutual respect and tolerance to those of different faiths and beliefs 

The school value of ‘respect’ is fundamental to the pursuance of the ‘British’ values. 

The list below describes the understanding and knowledge expected of pupils as a result of schools 

promoting fundamental British values. 

• An understanding of how citizens can influence decision-making through the democratic process; 

• An appreciation that living under the rule of law protects individual citizens and is essential for their 

wellbeing and safety; 

• An understanding that there is a separation of power between the executive and the judiciary, and 

that while some public bodies such as the police and the army can be held to account through 

Parliament, others such as the courts maintain independence; 

• An understanding that the freedom to choose and hold other faiths and beliefs is protected in law; 

• An acceptance that other people having different faiths or beliefs to oneself (or having none) should 

be accepted and tolerated, and should not be the cause of prejudicial or discriminatory behaviour; 

and 

• An understanding of the importance of identifying and combatting discrimination. 

How do we promote British values across our school curriculum and co-curriculum? 

We have an integrated and embedded SMSC programme which works across the curriculum and co-

curriculum which gives practical effect to our school ethos and values (see Character Education above).  



The John Warner School  

 

21 
 

We strive to educate our students to have basic respect for others and for themselves.  To give them the self-

confidence and self-belief to be strong citizens with a healthy respect for the institutions and values of the 

country and to honour those values by setting themselves high standards. 

Students are taught to remain safe in the modern world through e-safety provision in lifelong learning 

lessons. Students are encouraged and taught to see the internet as a useful tool, but as a space in which 

others who might have different values and views, may seek to influence them. The school has in place a 

system where students concerned by anything they may read on line can discuss the matter with an 

appropriate adult. 

Our Behaviour for Learning Policy, which is regularly reviewed, is the foundation of the attitude we expect 

from students and staff in our institution.  

Staff and students are encouraged to live the values, and all members of the community have to treat each 

other with respect and tolerance. 

Practically, the school curriculum and co-curriculum are designed to provide numerous examples of how 

British values operate.  Our aim, through the co-curriculum and SMSC provision in particular, is to: 

• Enable students to develop their self-knowledge, self-esteem and self-confidence; 

• Enable students to distinguish right from wrong and to respect the civil and criminal law in England; 

• Encourage students to accept responsibility for their behaviour, show initiative, and to understand 

how they can contribute positively to the lives of those living and working in the locality of the 

school and to society more widely; 

• Enable students to acquire a broad general knowledge of and respect of public institutions and 

services in England; 

• Further tolerance and harmony between different cultural traditions by enabling students to acquire 

an appreciation of and respect of their own and other cultures; 

• Encourage respect for other people; and 

• Encourage respect for democracy and support for participation in the democratic processes, 

including respect for the basis on which the law is made and applied in England. 

All teachers are expected to uphold British values in their working classroom and by their actions around the 

school.  Specific strands will however be discussed in the following areas: 

• RS, history, English, mathematics, science, PE and lifelong learning lessons.  In addition to those 

classroom-based activities, students will encounter British values and have an opportunity to reflect 

on them through the School Council, which represents every form in the school, through the student 

leadership team, the house system and the co-curriculum.  

• We seek to counter extremism and grooming through an extensive programme of e-safety.  

• In addition to the above, the school assembly structure is designed to support British values and to 

encourage students to be reflective on them.  This policy is regularly reviewed and we seek to give 

practical effect to implement British values as our highest priority. 

Inclusion 
Teachers set high expectations for all pupils. They will use appropriate assessment to set ambitious targets 

and plan challenging work for all groups, including: 

• Talented and more-able pupils (TMA) 

• Pupils with low prior attainment 

• Pupils from disadvantaged backgrounds (DA) 
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• Pupils with Special Educational Needs or Disabilities (SEND) 

• Pupils with English as an additional language (EAL) 

Teachers will plan lessons so that pupils with SEN and/or disabilities can study every National Curriculum 

subject, wherever possible, and ensure that there are no barriers to every pupil achieving. 

Teachers will also take account of the needs of pupils whose first language is not English. Lessons will be 

planned so that teaching opportunities help pupils to develop their English, and to support pupils to take part 

in all subjects. 

Further information can be found in our statement of equality information and objectives, and in our SEN 

policy and information report. 

Monitoring 
Governors monitor whether the school is complying with its funding agreement and teaching a “broad and 
balanced curriculum” which includes the required subjects, through: 

• Local Governing Body meetings 

• Governor visits 

• Feedback from the student leadership team 

Heads of faculty/subject leaders/curriculum leaders monitor the way their subject is taught throughout the 
school by: 

• Liaison with SLT Quality Partners 

• Work scrutiny 

• Learning walks 

• Lesson observations 

• Termly evaluation meetings with headteacher and deputy headteachers 

Heads of faculty/subject leaders/curriculum leaders also have responsibility for monitoring the way in which 
resources are stored and managed. 

This policy will be reviewed every year by the headteacher, deputy headteachers and local governing body. 
At every review, the policy will be shared with the full governing board. 

Links with other policies 
• Teaching, Learning and Assessment Policy 

• Behaviour for Learning Policy 

• Careers Education and Guidance Policy 

• Celebrating Achievement Policy 

• Collective Worship Policy 

• Drugs Education Policy 

• Educational Trips Policy 

• Literacy Policy 

• Numeracy Policy 

• Preventing Extremism and Radicalisation Policy 

• Relationships and Sex Education Policy 

• Special Educational Needs and Disabilities Policy 


