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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 

2021 to 2022 academic year) funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the effect that last year’s spending of pupil premium had within our 

school.  

School overview 

Detail Data 

School name The John Warner School  

Number of pupils in school  1294 

Proportion (%) of pupil premium eligible pupils 17% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published 31st December 2021 

Date on which it will be reviewed 31st December 2022 

Statement authorised by Mr Jeremy Scott 

Pupil premium lead Mrs Clare Price 

Governor / Trustee lead Mr Graeme Dykes  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £188,400  

Recovery premium funding allocation this academic year £29,290 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£217,690 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our vision at The John Warner School is that we ignite a lifelong passion for learning, 

to discover and develop potential, allowing all to flourish in an ever-changing world. 

Our values (Aspiration, Creativity, Participation, Respect, Endeavour) at The John 

Warner School reflect what we believe in as an educational institution and the 

behaviours we expect to see demonstrated by all those associated with the school. We 

have the very highest aspirations for our students and aim high in all that we do 

preparing them to be successful. We believe that all of our students are creative and 

instil a love of learning and deep thinking. We value all of our students’ participation in 

ensuring we create a positive impact on the school and local community. We create a 

mutually respectful atmosphere and form positive relationships in an 

environment that is free from prejudice, bullying and harassment. We believe 

hard work leads to success and endeavour to develop resilience in our 

students who strive to achieve their ambitions. Our intention is that our vision 

and values are instilled in all of our students including those who are 

disadvantaged or vulnerable.  

The focus of our pupil premium strategy is to uphold our vision and school 

values and in doing that support our most disadvantaged students in making 

good progress and achieving high attainment across the curriculum. The 

challenges of education are faced by many students and therefore the 

activities outlined to address the challenges are not exclusive to our 

disadvantaged students but are designed to support any students who are 

vulnerable.  

As a school our Wildly Important Goal (PiXL target) is to close the gap 

between Pupil Premium and Non-Pupil Premium students. Quality first teaching 

is essential in improving student outcomes, it also encourages high attendance 

and supports in improving students’ social, emotional and mental wellbeing.  

The challenges outlined in our strategy reflect key areas of our school Quality 

Improvement Plan (QIP) therefore reminding those who work here of 

everybody’s responsibility in maintaining high aspirations for all our students 

including those who are disadvantaged. The common challenges of COVID–19 

have seen an impact on all of our students, in not just their academic learning 

but their emotional resilience, so it is more important than ever that everyone 

strives to improve outcomes for disadvantaged students.   

In order to develop a sustainable strategy, we aim to diagnose pupils needs, 

support those needs through evidence based approaches, implement the 
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strategies in a timely and effective manner and then thoroughly monitor and 

evaluate them. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 

number 

Detail of challenge  

1 Our Aspiration challenge is to improve outcomes for all, particularly our 

disadvantaged students. This year our Wildly Important Goal (created 

through our work with PiXL) is to close the gap between pupil premium 

and our non-pupil premium students (Quality of Education Impact Priority 

1 QIP). 

2019-2020 Attainment 8 for our Pupil Premium students was 38 

compared to 48 for our Non Pupil Premium students. Progress 8 

for our Pupil Premium students was -0.47 compared to 0.04 for 

our Non Pupil Premium students. %EngMa for our Pupil Premium 

students was 32.5% compared to 49.7% for our Non Pupil 

Premium students.  

2 Our Participation challenge is to improve attendance rates of 

disadvantaged students (Behaviour and Attitudes Priority 2 QIP). 

September 2019-March 2020 Whole school attendance was 93% and 

Pupil Premium student’s attendance was 88%. 

3 Our Respect challenge is to establish effective behaviour management 

approaches to reduce impact of externalised behaviours (Behaviour and 

Attitudes priority 3 QIP). In 2018 it was recognised that the school had a 

high number of fixed term exclusions. In 2019 our alternative provision, 

the HUB, was established to support our most vulnerable students. In 

January 2022 we propose to expand our alternative provision by 

including a Solutions room (this will accommodate pupils withdrawn from 

lessons – this term over a third of those withdrawn at both KS3 and KS4 

were Pupil Premium students). All pupils who access the HUB have an 

identified vulnerability.  

4 Our Creativity challenge is to Extend Parent Voice through Parent 

Council. (Leadership and management Priority 2 QIP and part of the 

PiXL Wildly Important Goal – consider strategies to increase parental 

engagement). 
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Our pastoral leaders note that it is often our disadvantaged students’ 

parents who do not attend Parent Evenings. Our attendance officer notes 

that the parents of our disadvantaged students are the hardest to make 

contact with.  

5 Our Endeavour challenge is to ensure that post-lockdown support is 

extensive and prioritises the most vulnerable (leadership and 

management Priority 3 QIP) These take on two parts: Firstly, structured, 

timely and effective interventions; secondly, social, emotional and mental 

health support. Our safeguarding and pastoral team report an increase in 

students presenting with anxiety, low self – esteem, self-harm and family 

pressures. In 2018 our Nurture programme supported 10 students in 

KS3. In 2021 our Nurture programme is supporting 36 students across 

KS3 and KS4. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Challenge 

number  

Intended outcome Success criteria 

1 Improved outcomes for all 

particularly our disadvantaged 

students. 

By the end of our plan 2024/2025 

we would want to have made 

significant progress on closing the 

gap in our Attainment 8, Progress 

8 and %EngMa outcomes.  

2 Improved attendance rates for all, 

particularly our disadvantaged 

students. 

By the end of our plan 2024/2025 

sustained high attendance 

demonstrated by Pupil Premium 

students’ attendance being more in 

line with whole school attendance 

which mirrors national average 

figures.  

3 To improve effective behaviour 

management approaches to reduce 

impact of externalized behaviours 

many of whom are disadvantaged.  

By the end of our plan 2024/2025, 

teachers and observations report 

that pupils have improved their 

ability to self-regulate their 

behaviour, reflect on their 

behaviours and repair relationships 
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with staff following an incident of 

difficult or dangerous behaviours.  

4 Increase parent engagement.   By the end of our plan 2024/2025 

we will have extended Parent 

Voice through our Parent Council 

consultations which will help to 

raise the profile of our parents of 

disadvantaged students.  

5 To achieve and sustain improved 

wellbeing for all pupils particularly 

our disadvantaged pupils.  

By the end of our plan 2024-2025 

we will have improved wellbeing 

which will be recognised by 

observations from the 

safeguarding and pastoral team 

and recognised by pupils and their 

parents through surveys 

(ImpactEd). 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £37,000 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Investment in professional 

development.  Ensuring an 

effective teacher is in front 

of every class, and that 

every teacher is supported 

to keep improving, is the 

key ingredient of a 

successful school and is a 

top priority. 

https://educationendowmentfoundation.org.uk/su

pport-for-schools/school-improvement-

planning/1-high-quality-teaching Quality First 

teaching is key and our CPD is to focus on the 

reinforcement of Rosenshine’s Principles and to 

embed this teaching and learning philosophy 

into the school. 

https://educationendowmentfoundation.org.uk/ed

ucation-evidence/guidance-

reports/metacognition Ensuring the effective 

application of metacognitive strategies which are 

1 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
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incorporated within Rosenshines Principles, is 

part of the schools ‘Driven by Values’ template 

to further develop the quality of education. 

https://www.teachertoolkit.co.uk/wp-

content/uploads/2018/10/Principles-of-

Insruction-Rosenshine.pdf Rosenshines 

principles review learning and use a series of 

hinge questions to indicate how well a 

foundational concept has been learnt throughout 

a class to decide whether to reteach content. 

These are all also examples of using diagnostic 

assessment to support teaching.  

Diagnostic_Assessment_Tool.pdf 

(educationendowmentfoundation.org.uk) Time 

devoted to Professional Development Portfolios 

for staff to identify areas of practice to develop in 

their own subject area. Working group meetings 

for example on differentiation were run to 

support these.  

https://educationendowmentfoundation.org.uk/ed

ucation-evidence/teaching-learning-

toolkit/individualised-instruction 

Recruitment and retention  https://educationendowmentfoundation.org.uk/su

pport-for-schools/school-improvement-

planning/1-high-quality-teaching To sustain 

Quality first teaching within the school retaining 

outstanding teacher and recruiting outstanding 

teachers is essential. 

1 

Ongoing STEPS training 

which is our approach 

to supporting positive 

behaviour management.  

https://educationendowmentfoundation.org.uk/ed

ucation-evidence/guidance-reports/behaviour 

The STEPS approach ensures that staff know 

and understand pupils by the diagnostic 

assessments which take place by the pastoral 

team. A plan is then put in place and shared with 

staff which tailors targeted approaches to meet 

the needs of individuals.  

Diagnostic_Assessment_Tool.pdf 

(educationendowmentfoundation.org.uk) 

3 

https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
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Partnership with PiXL for 

support in achieving our 

Widely Important Goal 

which is to close the gap 

between Pupil Premium and 

Non-Pupil Premium (2022-

2023 funding).  

The PiXL Club - Home PiXL aims to equip 

school leaders to be agents of change and 

betterment.  

1,4 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £125,000 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Structured interventions for 

English. Small group 

interventions (all year 

groups) for students who 

are below Age Related 

Expectations and Core 

English lessons (Years 7 

and 8) for students who did 

not achieve KS2 outcomes. 

Interventions target 

vocabulary building and 

reading comprehension. 

Handwriting intervention 

where specific pupils are 

identified to follow the multi-

sensory learning 

handwriting programme. 

EAL support through oral 

interaction, repetition, 

comprehensible input and 

clear language learning 

objectives. Over 100 pupils 

are supported by these 

interventions with all groups 

Small group tuition | Toolkit Strand | 

Education Endowment Foundation | EEF 

Small group interventions of less than 7 

where pupils receive more feedback, can 

sustain greater engagement and the work 

can more closely match the learners needs.   

Teaching Assistant Interventions | EEF 

(educationendowmentfoundation.org.uk) 

Teaching assistants are deployed to do 

these interventions as research suggests 

that they have a higher impact when trained 

to run small group intervention than when 

doing whole class support.  

Reading comprehension strategies | EEF 

(educationendowmentfoundation.org.uk) 

Comprehension strategies are a crucial 

component of early reading instruction. Both 

interventions are based around reading 

comprehension.  

Diagnostic_Assessment_Tool.pdf 

(educationendowmentfoundation.org.uk)Ass

essments are designed and recognised for 

the purpose of determining whether an 

individual pupil should receive literacy or 

1 

https://www.pixl.org.uk/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
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containing Pupil Premium 

students. 

numeracy support. They are used regularly 

throughout the year to ensure the correct 

pupils are accessing the programmes. 

Reading comprehension programmes 

designed to be tailored to pupil needs. EAL 

programmes run are tailored to each 

individual pupil’s language needs.  

GL assessments have been 

carried out on Years 7-9 to 

identify students who would 

benefit from structured 

intervention for Reading 

(2022-2023 funding). Over 

50 pupils are supported by 

this intervention. No more 

Marking assessments have 

also taken place to assess 

writing age – these are 

standardised data due to no 

SATs results. 

 

https://www.gl-

assessment.co.uk/assessments/new-group-

reading-test/ Developing literacy and 

reading ability is fundamental to a pupil's 

ability to access the curriculum in secondary 

school. The New Group Reading Test 

(NGRT) is a standardised, termly 

assessment that reliably measures reading 

skills against the national average to help 

you get to the root of any problems precisely 

and quickly. NGRT provides information 

about sentence completion and 

comprehension skills allowing you to identify 

where difficulties lie. Being a termly 

assessment allows for regular monitoring of 

reading progress and measuring the impact 

of intervention, and a pupil’s reading ability 

can be benchmarked using the 

Standardised Age Score (SAS). 

Diagnostic_Assessment_Tool.pdf 

(educationendowmentfoundation.org.uk)To 

more accurately assess children’s reading 

and writing age to better know who needs 

additional support and target those students 

with intervention support accordingly. 

1 

Structured interventions for 

Maths. Small group 

interventions (all year 

groups) for students who 

are below Age Related 

Expectations and Core 

Maths lessons (Years 7 and 

8) for students who did not 

achieve KS2 outcomes. 

Small group tuition | Toolkit Strand | 

Education Endowment Foundation | EEF 

Small group interventions of less than 7 

where pupils receive more feedback, can 

sustain greater engagement and the work 

can more closely match the learners needs.   

Teaching Assistant Interventions | EEF 

(educationendowmentfoundation.org.uk) 

1 

https://www.gl-assessment.co.uk/assessments/new-group-reading-test/
https://www.gl-assessment.co.uk/assessments/new-group-reading-test/
https://www.gl-assessment.co.uk/assessments/new-group-reading-test/
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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Small group interventions at 

KS3 are based on 

numeracy and number skills 

and are then tailored to 

individuals gaps in 

knowledge. Core Maths 

focusing on ‘mastering the 

skills’ that were missing at 

KS2. Over 80 pupils are 

supported by this 

intervention with all groups 

containing Pupil Premium 

students. 

Teaching assistants are deployed to do 

these interventions as research suggests 

that they have a higher impact when trained 

to run small group intervention than when 

doing whole class support.  

Mastery learning | EEF 

(educationendowmentfoundation.org.uk) 

Pupils must master a topic before moving 

onto a new one. This ensures that any gaps 

are filled. In a linear subject like Maths this is 

essential to progress. 

Diagnostic_Assessment_Tool.pdf 

(educationendowmentfoundation.org.uk) 

Assessments are designed and recognised 

for the purpose of determining whether an 

individual pupil should receive literacy or 

numeracy support. They are used regularly 

throughout the year to ensure the correct 

pupils are accessing the programmes.  

Engaging with the National 

Tutoring programme to 

provide one to one support 

(TLC live). This intervention 

will be aimed at those 

disadvantaged pupils who 

are able to work more 

independently and are high 

attainers. Pupils who in their 

Year 11 mock exams 

demonstrate that their 

education has been most 

impacted by the pandemic 

and other specific 

vulnerable students.  

One to one tuition | EEF 

(educationendowmentfoundation.org.uk) 

Tuition targeted at specific needs and 

knowledge gaps can be an effective method 

to support low attaining pupils or those 

falling behind.  

 

1 

Small group tuition for 

students who in their Year 

11 mock exams 

demonstrate that their 

education has been most 

impacted by the pandemic. 

Small group tuition | Toolkit Strand | 

Education Endowment Foundation | EEF 

Tuition targeted at specific needs and 

knowledge gaps can be an effective method 

to support low attaining pupils or those 

falling behind.  

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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This intervention will be 

aimed at those 

disadvantaged pupils who 

need to work alongside a 

member of staff whom they 

have a relationship with and 

are lower attainers.  

 

The Brilliant club specifically 

targets More Able 

disadvantaged students and 

re-engages and rebuilds 

their confidence in core 

subjects.  

https://educationendowmentfoundation.org.u

k/education-evidence/teaching-learning-

toolkit/aspiration-interventions PhD tutors 

deliver The Scholars Programme sharing 

their subject knowledge and passion for 

learning and to help them develop 

knowledge, skills and confidence in securing 

a place at a competitive university.  

1 

The purchase of laptops for 

all Free School Meal pupils 

as they enter Year 7.  

https://educationendowmentfoundation.org.u

k/education-evidence/guidance-

reports/digital To ensure that all pupils have 

access to technology highlighted when the 

need for online learning became essential 

during national lockdowns.  

1 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £52,000 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Nurture groups across KS3 

and KS4 support pupils who 

internalise their anxieties 

and struggle with social and 

emotional interactions. 

Nurture provides the 

opportunity for pupils to work 

on their relationships and 

access therapeutic 

approaches to learning 

about behaviour. Over 35 

Social and emotional learning | EEF 

(educationendowmentfoundation.org.uk) 

Improving social interactions between 

students is key in students being 

successful as young people.  

https://new.boxallprofile.org/ Boxall 

profile is used as Diagnostic assessment 

to assess students as they enter the 

programme and then at the end of the 

2,3,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://new.boxallprofile.org/
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students are supported by 

this intervention (compared 

to 10 in 2018) with 

approximately half of the 

group being Pupil Premium 

students.  

programme and to allow for the 

programme to be tailored.  

 

 

Low level emotional support 

for vulnerable students 

identified by the pastoral 

team. In its first year 25 

students accessed this 

support. Buy its fifth year 

106 students accessed this 

support with over a third of 

the pupils being Pupil 

Premium. High level 

counselling for our most 

vulnerable students often 

identified by the 

safeguarding team where 

one session is always 

allocated to Pupil Premium 

students. Art therapy for 

specific students identified 

as suffering significant 

trauma during the pandemic. 

Social and emotional learning | EEF 

(educationendowmentfoundation.org.uk) 

We know that children from 

disadvantaged backgrounds have, on 

average, weaker social and emotional 

learning  skills at all ages than their more 

affluent peers which are linked with 

poorer mental health and lower academic 

attainment. 

Improvements in these skills supports 

disadvantaged pupils to understand and 

engage in healthy relationships with 

peers and emotional self-regulation, both 

of which may subsequently increase 

academic attainment. 

2,3,5, 

HABS family support team 

who support a small number 

of our most vulnerable 

families. It is family support 

that encompasses a wide 

range of issues including; 

mental health, domestic 

abuse, emotional well-being, 

debt, bereavement and loss, 

counselling, therapeutic 

coaching, financial support 

and other complex issues.  

Support from HABS supports the school 

with primarily the safeguarding of these 

most vulnerable students.   

4,2,3,5, 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Coaching Direct offers a 

bespoke program for schools 

whom have children that 

demonstrate challenging 

behaviour and who do not 

engage. The program aims 

to identify their aspirations 

and formulate a pan strategy 

to achieve their goals. It 

helps the students to identify 

the value of relationships 

and helps them to 

understand the value of 

learning. A third of students 

involved on the programme 

are Pupil Premium.  

Mentoring | EEF 

(educationendowmentfoundation.org.uk) 

This mentoring aims to build confidence 

and relationships, to develop resilience 

and character, and raise aspirations 

rather than to develop specific academic 

skills or knowledge. The students 

involved on this mentoring programme 

have low engagement with or have low 

expectations of schooling. Mentoring 

interventions may be more beneficial for 

these pupils, as the development of 

trusting relationships with an adult who is 

not a teacher can provide a different 

source of support. 

1,2,3,5 

The HUB is an alternative 

learning provision for pupils 

who struggle to access their 

learning in a standard 

classroom environment. 

These pupils will have a 

vulnerability and their any 

timetabled times in the HUB 

will be pre-planned. The 

HUB also provides a safe 

social space for pupils at 

lunch and break time 

support (Internalised 

behaviours). The solutions 

team, consisting of members 

of the pastoral team, will 

become involved when a 

student needs further 

support with their behaviour. 

Solutions is a place for in-

depth analysis of pupil 

behaviour and identification 

of pupil need. The solutions 

team will focus on providing 

protective consequences, 

supporting pupils to change 

anti-social behaviour into 

Behaviour interventions | EEF 

(educationendowmentfoundation.org.uk) 

These pupils require more specialist 

support to help manage their self-

regulation or social and emotional skills. 

The solutions room will be essential in 

ensuring that disadvantaged students are 

not excluded from school but instead 

given the skills to choose pro social 

behaviours.  

2,3,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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pro-social behaviour, 

providing time out for pupils 

on a plan and housing pupils 

on withdrawal (Externalised 

behaviours). 

Pupil Premium Champions: 

Provide support to students 

involved through the support 

of their form tutor, aiming to 

improve self-esteem, 

confidence, motivation and 

attainment and strengthen 

the parental link. 

Mentoring | EEF 

(educationendowmentfoundation.org.uk) 

Students having a champion to support 

them and recognise them. Form tutors 

are used as they see their tutees daily 

and therefore are best placed to build 

that positive and trusting relationship. 

Staff are also encouraged to use the 

contingency fund for these pupils. 

1,2,3,4,5 

Recruitment of a member of 

staff whose sole job is 

Attendance officer allowing 

for greater focus on, analysis 

of and greater impact on low 

attendance. Pupil Premium 

students are prioritised in her 

work.   

Attendance interventions rapid evidence 

assessment | EEF 

(educationendowmentfoundation.org.uk) 

Evidence suggests that small 

improvements in attendance can lead to 

meaningful impacts for poor academic 

attainment. 

2 

Contingency fund for acute 

issues.  

A small amount of funding is set aside to 

respond quickly to individual needs as 

they occur throughout the year. This 

maybe ensuring they have the same 

opportunities and experiences as their 

peers through school trips. Access to 

necessary revision materials or 

equipment to support with GCSE work or 

any other resource that will support their 

learning and better their outcomes.  

1,2,3,4,5 

 

Total budgeted cost: £214,000 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

COVID–19 has impacted all of our students in not just their academic learning 

but their emotional resilience. Inevitably, the greatest disruption has been to 

our most disadvantaged students. Throughout lockdown we endeavoured to 

maintain high levels of engagement with these students through our pastoral 

and safeguarding teams, we provided the technology required to be able to 

access the online learning and supported the most disadvantaged through our 

support school.  

This year we have started work with PiXL where our Wildly Important Goal is to 

close the gap between Pupil Premium and Non-Pupil Premium students.  

For 2020-2021 Attainment 8 for our Pupil Premium students was 42.09 

compared to 49.63 for our Non Pupil Premium students. Progress 8 for our 

Pupil Premium students was -0.52 compared to 0.03 for our Non Pupil 

Premium students. Due to school closures students did not fully benefit from 

our quality first teaching across the curriculum or timely interventions to help 

improve their outcomes.  

Last year a gap in our attendance existed between our Pupil Premium students 

(87%) and our Non Pupil Premium students (93%). Significant periods of absence 

from school has made the return for some of our most vulnerable and disengaged 

students very difficult. The pastoral team work closely with the attendance officer to try 

and improve this.   

The safeguarding and pastoral team are clear that the wellbeing of our students has 

been greatly affected by the pandemic. This is displayed through continued concerns 

about pupil’s attendance to school, the behaviours that they display when they are now 

here and in the local community, and the social, emotional and mental health struggles 

that many of them are encountering. A rise in demand for services to help support our 

students experiencing these challenges created additional pressures. The creation of 

the HUB Solutions room was designed to help support students who are most 

challenged in these areas. This support will need to sustained for a lengthy period of 

time to see the benefits.  

 


