
Date of review: July 2022 
Date of next review: July 2023 

 

THE JOHN WARNER SCHOOL 

  

TEACHING, LEARNING AND ASSESSMENT 
POLICY 

DATE CREATED: JUNE 2020 

 
THE JOHN WARNER SCHOOL 

STANSTEAD ROAD, HODDESDON, EN11 0QF  



The John Warner School  

 
 

1 
 

Teaching, Learning and Assessment Policy 
2022-23 

Contents 
Vision ....................................................................................................................................................................2 

Values ...................................................................................................................................................................2 

Aims ......................................................................................................................................................................2 

Inclusion ................................................................................................................................................................3 

Monitoring ............................................................................................................................................................3 

Roles and responsibilities .....................................................................................................................................4 

Links with other policies .......................................................................................................................................5 

One Page Summary ..............................................................................................................................................6 

Teaching and Learning Common Approaches ......................................................................................................7 

Rosenshine’s Principles of Instruction ..................................................................................................................8 

Pedagogical Content Knowledge ....................................................................................................................... 12 

Assessment and reporting ................................................................................................................................. 13 

Reading Policy .................................................................................................................................................... 22 

Numeracy Policy ................................................................................................................................................ 24 

Appendices ........................................................................................................................................................ 26 

 

 

  



The John Warner School  

 
 

2 
 

Vision 
At The John Warner School we ignite a lifelong passion for learning, to discover and develop potential, 

allowing all to flourish in an ever-changing world. 

• We ignite a lifelong passion for learning by establishing the habits and routines for excellence, 
by developing positive relationships and behaviours and by planning an ambitious, relevant 
and rich curriculum. 

• We discover and develop potential by building knowledge and skills through effective 
approaches to teaching, learning and assessment. 

• We allow all to flourish in an ever-changing world by acknowledging the attributes that 
characterise young people who are academically, emotionally, socially, economically and 
culturally prepared for the future. 

Values 
Our continuous pursuit of excellence is driven by our core values. 

Our values reflect what we believe in as an educational institution and the behaviours we expect to see 

demonstrated by all those associated with the school. The values are: 

• Aspiration – preparing to succeed in school and in life 

• Respect – having respect for ourselves, others and our surroundings 

• Endeavour – striving to achieve our targets, goals and ambitions 

• Participation – learning from each other to make a positive impact 

• Creativity – engaging in ideas to find original and effective solutions 

The school values drive all aspects of school improvement and curriculum design. Our ‘Driven by Values’ 

document details how the values are demonstrated across the school. A summary of this can be seen below: 

 

Aims 

Ignite 
Our aim is to ignite a lifelong passion for learning by appreciating the impact we have as educators to 

enthuse, engage and enable. 

Discover 
Our aim is for our learners to discover and develop their potential through an exposure to powerful 

knowledge and a development of the skills associated with the dialectic (debate, authentic experiences, 

experimentation, enquiry, analysis, problem-solving) and the rhetoric (communication skills, performance, 

show-casing). 

Flourish 
Our aim is that all our leaners will flourish in our ever-changing world because they are equipped with the 

skills, knowledge and curiosity that will encourage them to continue exploring. 
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Wider aims 
• To engage all staff in ensuring lessons are appropriately structured to provide challenge for all; 

• To equip students with the skills to take charge to their own learning and development; 

• To prepare students for the challenges they will face in the future; 

• To foster and inspire a love of learning amongst our staff and students; 

• To develop teaching repertoire and provide relevant training opportunities to further good practice; 

• To use intrinsic assessment to ensure students are perpetually aware of their targets and how to 

improve, and to plan learning sequences based on this; 

• To ensure all lessons in the school are good or outstanding. 

Inclusion 
Teachers set high expectations for all pupils. They will use appropriate assessment to set ambitious targets 

and plan challenging work for all groups, including: 

• Talented and more-able pupils (TMA) 

• Pupils with low prior attainment 

• Pupils from disadvantaged backgrounds (DA) 

• Pupils with Special Educational Needs or Disabilities (SEND) 

• Pupils with English as an additional language (EAL) 

Teachers will plan lessons so that pupils with SEN and/or disabilities can study every National Curriculum 

subject, wherever possible, and ensure that there are no barriers to every pupil achieving. 

Teachers will also take account of the needs of pupils whose first language is not English. Lessons will be 

planned so that teaching opportunities help pupils to develop their English, and to support pupils to take part 

in all subjects. 

Further information can be found in our statement of equality information and objectives, and in our SEN 

policy and information report. 

Monitoring 
Governors monitor whether the school is complying with its funding agreement and teaching a “broad and 
balanced curriculum” which includes the required subjects, through: 

• Local Governing Body meetings 

• Governor visits 

• Feedback from the student leadership team 

Heads of faculty/subject leaders/curriculum leaders monitor the way their subject is taught throughout the 
school by: 

• Liaison with SLT Quality Partners 

• Work scrutiny 

• Learning walks 

• Lesson observations 

• Termly evaluation meetings with headteacher and deputy headteachers 
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Heads of faculty/subject leaders/curriculum leaders also have responsibility for monitoring the way in which 
resources are stored and managed. 

This policy will be reviewed every year by the headteacher, deputy headteachers and local governing body. 
At every review, the policy will be shared with the full governing board. 

Roles and responsibilities 

Local governing body (LGB) 
The LGB is responsible for monitoring this teaching, learning and assessment policy’s effectiveness and 
holding the headteacher to account for its implementation. 

Headteacher 
The headteacher is responsible for reviewing and approving this teaching, learning and assessment policy. 

Staff 
Staff are responsible for: 

• Implementing the behaviour policy consistently 

• Modelling positive behaviour 

• Providing a personalised approach to the specific behavioural needs of particular pupils 

• Recording behaviour incidents  

The senior leadership team will support staff in responding to behaviour incidents. 

The school recognises that the training of staff is vital for the consistent use of positive behaviour strategies. 
Behaviour for learning is an integral part of training of all aspirant teachers (BTs, GTPs and unqualified 
teachers), supply teachers, newly qualified teachers and all staff through regular INSET. 

Through training, staff are encouraged to employ Hertfordshire STEPS behaviour strategies. The school takes 
staff well-being very seriously and recognises the importance of happy and motivated staff in sustaining a 
positive ethos. 

Parents 
Parents are expected to: 

• Support their child in adhering to the pupil code of conduct 

• Inform the school of any changes in circumstances that may affect their child’s behaviour 

• Discuss any behavioural concerns with the class teacher promptly 

• Read and sign the Home-School Agreement 

The school recognises the importance of positive parental involvement. The school will seek opportunities to 

engage parents in positive dialogue and communication. Where behaviour concerns have been identified, 

parents will be informed and involved at the earliest opportunity. Parents will receive regular feedback and 

information through reports, Bromcom and parents’ consultation evenings. Additional communication, 

where necessary, may take various forms (email, meetings etc) and the convenience of parents will be 

considered in setting up appointments. All parents, carers and students will be informed of any detentions 

via Bromcom. 
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Links with other policies 
• Curriculum Policy 

• Behaviour for Learning Policy 

• Careers Education and Guidance Policy 

• Celebrating Achievement Policy 

• Collective Worship Policy 

• Drugs Education Policy 

• Educational Trips Policy 

• Literacy Policy 

• Numeracy Policy 

• Preventing Extremism and Radicalisation Policy 

• Relationships and Sex Education Policy 

• Special Educational Needs and Disabilities Policy 
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One Page Summary 
Our approach to teaching, learning and assessment at The John Warner School is founded upon research-

based strategies and a broad understanding of what makes teaching effective. This understanding has 

shaped our approach and has resulted in the formulations of the three main strands of what we want to see 

in the lessons in our school. 

Three Strands 
The three strands of our approach to teaching and learning are: 

• Teaching and Learning Common Approaches: these are the practices and routines that we expect to 

see in all of our classrooms. 

• Rosenshine’s Principles of Instruction: these represent the most effective research-based teaching 

strategies and form the basis of great teaching 

• Pedagogical Content Knowledge: this is the understanding of the most effective subject-specific 

ways to teach a subject. 

Other important aspects 

Home Learning: from practising key subject skills, research or enriching a student’s perspective on a topic, 

homework plays a crucial role in developing our students as learners and thinkers (further detail is given in 

the Homework Policy) 

Assessment: finding out what a student can do and what they need to do to help them develop is at the 

heart of good teaching. The importance of planning teaching in response to assessment helps to tailor 

learning effectively. Alongside the need for accurate assessment for use in the classroom, examination 

practice and the requirements of formal examinations require teachers to continually develop their 

understanding of assessment as well as the type of standardisation and moderation processes help to refine 

judgements and the understanding of assessments. 

Feedback: much research points to feedback being one of the most important classes for improving learning. 

(further detail is given in the Feedback Policy) 

Blended learning: while the classroom provides key opportunities for learning, how we use different online 

learning platforms is a key area that can improve homework, alternative provision, supporting non-

attenders, assessment, and standardisation/moderation. This can enhance teaching, learning and 

assessment in key areas through the range of different learning opportunities that this provides, the content 

that can be shared, the data that can be generated, the ease of access to student work and the opportunities 

for both teachers and students to work collaboratively. 
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Teaching and Learning Common Approaches 
These are the behaviours and routines that we expect to see in every classroom and learning space around the 

school. Consistent routines and high expectations will foster a learning environment where truly great teaching, 

learning and assessment can be realised. Curriculum areas will also identify their own subject-specific teaching, 

learning and assessment approaches. 

Start of lessons 
• Teacher meets and greets at the door 

• ‘Do now’ engage task 

• Register to be taken with late arrivals (5 mins) marked on the register with an ‘L’ code and 

appropriate sanctions put in place 

• Classes to be dismissed in an orderly manner on the bell 

Ready to learn 
• Uniform correct (coats removed, bags on the floor) 

• Sit according to seating plan when invited by teacher 

• Encourage SLANT techniques (Sit up, Lean forward, Ask and answer questions, Nod your head and 

Track the speaker) 

• Correct equipment, provided by the school if necessary 

• No phones/ear phones 

Behaviour for learning 
• Follow Behaviour for Learning Policy 

Teaching and learning strategies1 
• Classwork – presentation, quality and completion 

• Classroom talk managed and appropriate to the task 

• Challenge is carefully pitched and responded to by pupils 

• Questioning is used and responded to effectively for a range of purposes 

• Feedback given using a range of methods to help pupils 

Home learning 
• Follow home learning curriculum and record on Bromcom 

• Students to use planner 

• Tutors to check planners 

• Sixth form students to engage in private study with suitable tasks and direction provided 

Form time 
• Students and tutors to participate in the form time activities schedule 

• Remain quiet/read in silence while the register is being taken 

• Students to organise their day, homework and reflect on their learning 

• Students and tutors to value form time opportunities for discussion and reading 

                                                             
1 See B. Rosenshine’s Principles of Instruction 
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Rosenshine’s Principles of Instruction 

Overview 
At The John Warner School we acknowledge the brilliant clarity and simplicity of Barak Rosenshine’s 

‘Principles of Instruction’ (1986, 2010 and 2012) as a means of supporting teachers to understand the 

implications of cognitive science in the world of education. We have embraced these principles through Tom 

Sherrington’s ‘Rosenshine’s Principles in Action’ (2019) which amplifies the concepts introduced by 

Rosenshine offering practical examples for delivery and development within the school.

The Principles of Instruction 
1. Daily review 

2. Present new material using small steps 

3. Ask questions 

4. Provide models 

5. Guide student practice 

6. Check for student understanding 

7. Obtain a high success rate 

8. Provide scaffolds for difficult tasks 

9. Independent practice 

10. Weekly and monthly review 

The Four Strands (Sherrington) 
A. Sequencing concepts and modelling (2. 

Present new material using small steps, 

4. Provide models and 8. Provide 

scaffolds for difficult tasks) 

B. Questioning (3. Ask questions and 6. 

Check for student understanding) 

C. Reviewing material (1. Daily review and 

10. Weekly and monthly review) 

D. Stages of practice (5. Guide student 

practice, 7. Obtain a high success rate 

and 9. Independent practice)
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Principles in Action: Sherrington’s Four Strands 

A. Sequencing concepts and modelling 

Present new material using small steps 
Effective teachers: 

• recognise the limitations of working memory; 

• break concepts and procedures into small steps; 

• give students the opportunity to practise each of the steps; 

• move from the big picture of a subject to a detailed area of focus and back again. 

Effective teams: 

• invest time in analysing curriculum material and identifying learning steps; 

• break tasks down into sets of instructions. 

Provide models 
Effective teachers: 

• provide models to help with good explanations; 

• draw from physical representations of completed tasks, conceptual models and explicit narration of 

thought processes; 

• provide concrete examples of abstract ideas; 

• develop experiential activities in the most appropriate place to maximise learning once basic concepts 

have been learned; 

• model their own thought processes when engaging in a task; 

• use ‘compare’, ‘contrast’ and ‘categorise’ to organise information into schemata; 

• provide worked examples and partially completed problems to assist students in completing regular 

problems for themselves. 

Provide scaffolds for difficult tasks 
Effective teachers: 

• model, coach and support students to develop a level of independence; 

• provide guided practice before students can display independent practice; 

• use writing frames to scaffold writing tasks; 

• use exemplar material from previous students or the teacher; 

• model and scaffold strategic thinking to develop student confidence; 

• anticipate common errors and misconceptions. 

B. Questioning 

Ask questions 
Effective teachers: 

• understand that effective questioning has to be a highly interactive, dynamic, responsive process; 

• ask a large number of questions; 

• ask students to explain what they have learned; 

• check the response of all students; 

• provide systematic feedback and corrections; 

• use a repertoire of questioning strategies 
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o Cold calling (no hands up!) 

o No opt-out (don’t accept, ‘I don’t know’) 

o Say it again, better (finesses answers) 

o Think, pair, share (time to rehearse and develop responses) 

o Whole-class response (e.g. using whiteboards) 

o Probing (asking multiple and follow-up questions) 

o Summarise (main ideas/concepts in one-two sentences) 

o Stems (writing frames for questioning). 

Check for student understanding 
Effective teachers: 

• understand that this is the core principle for instruction; 

• ask, ‘what have you understood?’ rather than, ‘have you understood?’; 

• develop definitive answers which can be used by students to check for understanding; 

• check for understanding by 

o asking questions 

o asking students to summarise 

o repeat directions or procedures 

o ask students whether they agree or disagree with other students’ answers 

o asking students to think aloud 

o asking students to defend or explain their position; 

• use checks to encourage an augmentation of the learning; 

• use checks to identify areas that need to be re-taught. 

C. Reviewing material 

Daily review 
Effective teachers: 

• begin a lesson with a short review (5-8 minutes) of previous learning to reactivate recently acquired 

knowledge and reduce cognitive load; 

• review understanding of key terminology and/or concepts; 

• use low-stakes question/s and quizzes as an entry activity (‘do-now’ task); 

• use the time to check homework, go over problems and practise concepts and skills that may be 

required in the lesson or that need overlearning to the point of automaticity. 

Weekly and monthly review 
Effective teachers: 

• routinely engage students in a variety of forms of retrieval practice, recalling and applying previously 

learned material; 

• create low-stakes quizzes to review learning over week or month that could be done either in the 

classroom or as part of homework; 

• utilise the memory-building power of narrative structures; 

• involve all students in review activities; 

• make checking accurate and easy; 

• specify the knowledge that needs to be learned (knowledge organisers); 
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• keep these reviews generative (removing cue cards, scaffolds etc); 

• vary the diet of weekly and monthly reviews; 

• make reviews time efficient; 

• make reviews workload efficient. 

D. Stages of practice 

Guide student practice 
Effective teachers: 

• understand that in order for students to be able to work independently they need form strong schema 

early on; 

• understand that without rehearsal students will forget information; 

• give more time for guided practice (asking questions, checking for understanding and using worked 

examples); 

• create opportunities for students to rephrase, elaborate and summarise new material; 

• understand that practice must be guided to avoid misconceptions; 

• understand that when students are engaged in ‘seatwork’ they circulate to check for early errors and 

successes; 

• use choral repetition as a means of quick-fire questioning, for example 

o fronted adverbials such as ‘Quick as a flash’ are called out and students respond with a 

variation to complete the dramatic sentence, ‘he climbed the tower’, ‘she conjured up a potion’ 

o number bonds to 100 – teacher calls out a number between 0 and 100 and the class chant back 

the bond to one hundred – 56…44, 87…13; 

• provide sufficient guided practice to prepare students for independent practice (seatwork and 

homework activities). 

Obtain a high success rate 
Effective teachers: 

• set questions and tasks with sufficient practice to engineer a high success rate – with an optimal level 

around 80% success; 

• understand that it is important to challenge students and help them learn from mistakes (90-95% pass 

rate in early stages of learning might not be desirable); 

• continually evaluate the success rate of students. 

Independent practice 
Effective teachers: 

• understand that independent practice is the ultimate goal for teaching; 

• offer students the same material for independent study that they have encountered in guided practice; 

• use a flow of learning experiences such as 

o Teacher explains 

o Teacher models 

o Teacher checks for understanding 

o Student engages in guided practice 

o Scaffolding and support are withdrawn 

o Student engages in independent practice 
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o Student becomes fluent; 

• provide students with the tools to work independently (e.g. checking own work); 

• circulate around their classroom during independent practice; 

• exploit opportunities for students to assist each other (co-operative learning) 

 

Pedagogical Content Knowledge 
Pedagogical Content Knowledge relates to a teacher’s understanding of the content of a subject and the 

understanding of the best way to teach this content. Alongside the content, teachers need to understand the 

best approaches to introducing, practising and embedding key concepts and subject-specific ways of thinking. 

Pedagogical Content Knowledge – subject-specific approaches: 

• engage in developing a range of subject-specific strategies, for example, understanding how practical 

demonstrations, observation, writing, problem solving, etc, are distinctive to particular subjects 

• plan teaching sequences that lead to the development of subject-specific skills and content 

• adapt research-based strategies within a subject to enhance pedagogical subject knowledge and 

teaching. For example, understanding the most effective ways to apply Rosenshine’s Principles of 

Instruction in your subject. The way modelling and feedback might look in MFL might look different to 

PE while sharing a common theoretical basis 

• work collaboratively within a subject to develop an ongoing understanding of the most effective 

subject-specific strategies 

Each subject area has mapped the pedagogical content knowledge, which is published on our website.  
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Assessment and reporting                                                                                          
Teachers at The John Warner School: 

o understand the importance of assessment in learning (1) 

o ensure that learning is at the heart of assessment by making assessment formative (2) 

o use interactive and responsive teaching methods so that formative assessment is a strong feature of our 

practice (3) 

o give feedback in response to assessment that is focused on developing a detailed understanding of a 

topic (4) 

o give carefully estimated grades at an appropriate time with careful consideration of the purpose and 

impact of doing so (5 & 6) 

o follow a well-thought out assessment process to inform teaching/learning as well as pupils/parents of 

progress towards meeting end-of-year expectations (6) 

o understand the purpose, limitations and use of data across the school (7) 

o use the assessment and reporting cycle to share information and engage in follow-up activities (8) 

o share concerns about the quality of assessment data and the effectiveness of its use (9) 

Numbered points are exemplified in the relevant sections of the policy. 

1. Assessment - overview 
Understand the importance of assessment in learning  

Different assessment activities form a vital part of a pupil’s daily learning from questioning and retrieval practice 

to the teacher looking at a pupil’s work or using a more formal test to gauge understanding. The type of 

outcome can also be varied, for example, written work could include longer essay-style answers or more concise 

responses. Some understanding can easily be assessed with multiple-choice questions.  Other types of work that 

demonstrate the outcomes of learning are also used for assessment such as sketchbooks/portfolios, 

projects/practical work, demonstrations and performances, oral work and group/team work.  

More formal assessment opportunities are used with examination papers and a range of non-examination 

assessments (formerly referred to as coursework) at various times in the year. 

The importance of assessment: 

Improves learning 

• retrieval practice improves memory 

• deliberate practice of tasks builds the skills and understanding required to do well  

• identifies the depth and fluency of what pupils know and understand 

• provides feedback on what and how to improve 

• encourages reflection on strengths and understanding 

 

Informs teaching 

• feedback from various assessment opportunities helps to inform what to teach next 

• enables teachers to evaluate progress 
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• enables teachers to consider the impact of the curriculum and the extent to which pupils are prepared 

for future learning 

• encourages reflection on the effectiveness of teaching 

Encourages achievement 

• recognises what pupils can do and helps them to do even better 

• rewards the endeavours of pupils in their learning 

• reflects the school’s values and promotes positives attitudes to learning 

• enables parents to understand how well their children doing at school 

2. Principled Assessment – assessment for learning and formative 
assessment 
Ensure that learning is at the heart of assessment by making assessment formative   

‘Because assessments are so prevalent – because they often just seem like part of school life – we often forget 

that they are conducted for particular reasons. Specifically, assessments are conducted in order to draw 

conclusions.’ (Wiliam 2014) 

If learning is at the very heart of the school, then we need to ensure that assessment helps to develop learning 

and ‘the what’ and ‘the how’ of our teaching. The main ‘conclusions’ that we should be able to draw from 

assessment are on what the pupil/s can do and what we should teach next. This must be the primary purpose of 

any assessment system or cycle if the data derived from it is going to be used to improve learning. Other 

purposes of using assessment data that are evaluative, like analysing what progress has been made, will then 

demonstrate the more positive outcomes if the assessment process leads to improved learning. 

‘Assessment for learning is any assessment for which the first priority in its design and practice is to serve the 

purpose of promoting pupils’ learning. It thus differs from assessment designed primarily to serve the purposes 

of accountability, or of ranking, or of certifying competence.  An assessment activity can help learning if it 

provides information to be used as feedback, by teachers, and by their pupils, in assessing themselves and each 

other, to modify the teaching and learning activities in which they are engaged. Such assessment becomes 

‘formative assessment’ when the evidence is actually used to adapt the teaching work to meet learning needs.’ 

(Black et al 2002) 

In ‘Principled Assessment Design’ (2014), Dylan Wiliam makes the point that the uses of assessment are 

important but learning has to be the single criterion as learning is at the heart of education. He comments: 

 

‘All assessment should be assessment for learning, as is made clear in the Assessment Reform Group’s ten 

research-based principles for effective assessment: 

1. Assessment for learning should be part of effective planning of teaching and learning 

2. Assessment for learning should focus on how students learn 

3. Assessment for learning should be recognised as central to classroom practice 

4. Assessment for learning should be regarded as a key professional skill for teachers 

5. Assessment for learning should be sensitive and constructive, because any assessment has an emotional 

impact 

6. Assessment should take into account the importance of learning motivation 
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7. Assessment for learning should promote commitment to learning goals and a shared understanding of the 

criteria by which they are assessed 

8. Learners should receive constructive guidance about how to improve 

9. Assessment for learning develops learners’ capacity for self-assessment so that they can become reflective 

and self-managing 

10. Assessment for learning should recognise the full range of achievements of all learners. (Broadfoot et al., 

2002). 

The challenge, therefore, is to develop assessment systems that can satisfy these laudable aims, while at the 

same time providing the kinds of information about students’ progress that traditional assessments have always 

supplied.’ 

3. Interactive and responsive teaching 
Use interactive and responsive teaching methods so that formative assessment is a strong feature of our 

practice 

Teaching that is interactive and responsive provides daily opportunities for the formative assessment of what 

pupils know, need to know and what should be taught next. Below is a range of activities that ties a range of 

assessment activities into our teaching:  

Beginning of topic assessment/baseline assessment 

This identifies what might be known, gaps in understanding and misconceptions so you can gauge what to teach 

and how you might obtain the right level of challenge. You could use multiple-choice questions in class or as a 

homework task. Consider how an online quizzing platform that provides you with a breakdown of data could be 

used. Self-assessment could also be used with pupils responding to statements about the topic or completing a 

KWL grid. Existing data from comprehensive baseline assessments or previous assessments might provide you 

with information on what to focus on in your teaching, especially if this reflects what pupils need to learn 

according to key criteria. 

Questioning 

Questioning helps you assess the current level of understanding and gives you instant feedback on what to do 

next in the lesson – challenge further, explain misconceptions, encourage and move on. Consider a range of 

whole class response strategies. Ensure that questioning is probing and diagnostic so that you can identify 

misconception, levels of understanding and any issues with task/content. 

Hinge questions 

A hinge question comes at the point in a lesson, maybe before the main activity, when you need to know that all 

pupils understand the key concepts necessary for the next phase of the lesson. If the pupils do not understand 

this key concept, then the learning in the next phase of lesson may be compromised. Consider a range of whole 

class response strategies – respond to gaps and misconceptions before moving on. 

Plenary 

-Use the end of the lesson to gauge the extent to which the success criteria for the lesson have been met. The 

responses that the different range of plenary activities generate can then be used to give feedback and shape 

what happens in the following lesson. 

Book looks/five minute flick 
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Examine a sample of pupil work in the lesson which either represents the whole class or a group of pupils. This 

will give you feedback on the effectiveness of the lesson with feedback on what you might need to do in that the 

lesson or the next lesson to ‘keep learning on track’. 

Mini-tests on lesson content 

These can provide useful feedback on the content of a lesson as a general diagnostic tool or for use at more 

specific points in a lesson such as a hinge question or a plenary. Multiple-choice questions work well for this with 

minimal marking. The retention of previous learning can also be assessed by using this strategy at the beginning 

of the lesson to assess the understanding of previous lesson content. 

Interim assessment 

Often assessments are completed and the topic not returned to for some time. An interim assessment gives 

pupils the opportunity to experience a part or whole assessment before the end of topic assessment so that any 

problems can be addressed before they complete their final piece. This may not have to be marked in the usual 

way as you could use a whole-class feedback sheet, comparison to exemplar responses or models of certain 

levels of response to help the pupils understand their performance. The important element of an interim 

assessment is that it gives the teacher and the pupils feedback on what needs to be addressed in their 

knowledge and understanding so that improvements can be made before the end of topic assessment. 

End of topic assessment 

The conditions in which some assessments are sat, alongside how these are marked, might not make the 

outcomes reliable. By planning a range of assessment outcomes that give reliable data on what the pupils can 

do, any subsequent decisions based on this data will be better informed. By engaging pupils with a range of 

challenging tasks it also gives pupils the chance to ‘play the whole game’ and think like a geographer, scientist, 

etc, or to practise the range of subject-specific understanding different areas of the curriculum require. Consider 

carefully how the marking and moderation process can help with improving reliability without increasing 

workload. 

Green pen improvements/Mastery check/Golden teaching week 

 What needs to be worked on before moving on to the next topic or covered again, if possible, in the next topic? 

An end of topic assessment need not be the end of learning that topic. The data feedback form the assessment 

should be responded to by the teacher and the pupils. Improvements could include responding to feedback and 

making improvements to the assessed work or completing another task that enables the pupil to apply their 

improved understanding, repeating/reformulating specific tasks so that enough of the class have mastered 

important content for future learning before moving on or further teaching/assessment that addresses any gaps 

or areas of underperformance.  

Spaced learning and retrieval practice  

When can the learning in this topic be assessed again to gauge retention in the next unit, before the end of the 

year, in end of year assessments or in the next academic year? There is a considerable body of research to 

suggest that spaced learning and retrieval practice improve learning as well as ensuring regular assessment 

opportunities for further learning. The next unit or scheme of work might be different but may cover key 

criteria/understanding that can tracked throughout a year/key stage. 

Feedback 

Please see the Feedback Policy for a detailed outline of how feedback plays an important role in maximising the 

impact of assessment. 
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4. Assessment, feedback and grading 
Give feedback in response to assessment that is focused on developing a detailed understanding of a topic 

The main focus of assessment should always be learning but sometimes there are pressures that teachers feel to 

get their pupils to the next level that can distort assessment. If assessment feedback is aimed at purely at 

attainment rather than learning, which is a concern with in-school assessment, then feedback might not be as 

effective for the following reasons: 

• Assessment and feedback are too focused on reaching the next threshold or target rather than ensuring 

that pupils are secure in their knowledge and understanding of various topics. 

 

Ensure that clearly defined success criteria cover the knowledge and understanding required in detail. Design 

a range of assessment tasks that demonstrate mastery of this knowledge understanding over time. Ensure 

that there is a balance between task-level and process-level feedback on assessments where appropriate. 

 

• rather than assessment and feedback developing mastery in the topics taught, some assessments skip 

over the depth and breadth of understanding required in the curriculum in order to demonstrate 

potential progress rather than focusing on learning. 

 

Consider what the data from a range of different assessment tasks tells you about what a pupil can do before 

settling on a grade whenever this is needed. Does the coverage give you enough information to give a useful 

grade or would giving feedback alone be better? Ensure that feedback is aimed at task-level and process-level 

rather than at just grades. 

 

• feedback might focus on the shallow indicators of the next level or the tricks that might ‘up’ a grade 

which inflates assessment when the knowledge and understanding of pupils is not secure. 

 

Use detailed success criteria that generate rich feedback responses from assessments to subject-specific 

understanding rather overly-simplistic descriptors or ‘level ladders’ that make the jump to the next level seem 

too easily achievable.  

5. The impact of grading work 
Give carefully estimated grades at an appropriate time with careful consideration of the purpose and impact 

of doing so 

The report by the Commission on Assessment Without Levels, which recommended the removal of National 

Curriculum levels, contains many concerns about how the push for attainment does not lead to the desired 

improvement in learning. It describes the opportunity to refocus assessment and feedback in the following way:  

‘A radical cultural and pedagogical change, from one which has been too dominated by the requirements of the 

national assessment framework and testing regime to one where the focus needs to be on high-quality, in-depth 

teaching, supported by in-class formative assessment.’ (DfE 2015) 

There is a wide evidence-base of studies that have investigated ‘the question of awarding grades’ (DfE 2016) 

which are consistent in their findings about the impact of giving grades only, giving grades and formative 

comments or giving formative comments only.  
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‘A marked improvement’ (DfE 2016) summarises some of the issues raised by research into grading: 

• ‘No evidence was found showing that only awarding a grade, with no formative comment, leads to pupil 

progress...grade-only marking does not give pupils the information they need to improve’ 

• ‘grades can reduce the impact of formative comments by becoming the main focus of learners’ 

attention... both high- and low-attaining pupils were less likely to act on feedback if grades were 

awarded alongside comments’ 

Other considerations: 

• grading short pieces of work that do cover significant parts of the curriculum or an appropriate range of 

the assessment objectives, work produced in groups or work that is heavily scaffolded by the teachers 

might not reflect what an individual can actually do. 

• give grades when enough realistic and authentic assessment information has been gathered for data 

drops/reporting  

• give clear feedback, written or oral, with statements on what pupils can do and what they need to do 

next – this could be related to a grade but the teacher does not give this to the pupil 

• the teacher might withhold a grade until issues with feedback and comments have been 

addressed/acknowledged 

• use of marks and percentages that are not linked to formal examination grades – this could be related 

to a grade but the teacher does not give this to the pupil until a more detailed picture of what a pupil 

can do emerges. 

 

6. The assessment process 
Follow a well-thought out assessment process to inform teaching/learning as well as pupils/parents of 

progress towards meeting end-of-year expectations 

• subject-specific assessment allows different subjects to assess in the most appropriate way for the 

subject and its curriculum. This allows subjects to collate relevant information in terms of marks, 

percentages or comments on what the pupil can do or should do next in relation to their learning in a 

particular topic.  

• teacher-devised assessments are used to test and evaluate the depth, fluency and application of 

knowledge/understanding. These might include a range of different formative assessment strategies 

from informal low-stakes testing (see ?) or more formal controlled assessment opportunities.  

• standardised assessments using appropriate materials in terms of breadth of content and detail of 

marks schemes can be used to help evaluate attainment. For KS4 assessment, this could include 

assessment material produced by examination boards which might help to estimate a grade. For KS3 

assessment, there are a range of commercially produced products that can be used alongside teacher-

devised assessments.    

• information from assessment is used to make decisions on ‘keeping learning on track’ with the 

consideration of what to teach next, what to feedback and how to secure better understanding based 

on the range of information that different forms of assessment provides. 

• teachers/subjects maintain their own assessment records of appropriate data and are required to 

report on an estimated current grade three times a year as part of the reporting cycle for parents (see 

below) and for subsequent actions following reporting (see below). 

• at KS3, teachers use a range of appropriate assessment data, standardised and teacher-devised, to 

report an estimated current description of the standard that pupils are working at. These defined 

standards need to refer to the detailed knowledge and understanding required in the different topics 

within the curriculum so the teacher can report on a pupil’s attainment for these standards in terms of 

end-of-year expectations. 
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• at KS3, teachers use: 

Working below 

Working towards 

Meeting 

Working above 

Exceeding 

How is each statement generated? Each subject will decide on the relevant criteria for each statement by 

considering the knowledge and skills required for each topic and then track this against the transition 

matrices/target trajectory to ensure that the curriculum and assessment design enable pupils to make good 

progress. 

• at KS4, teachers use a range of appropriate assessment data, standardised and teacher-devised, to 

report an estimated current grade using 1-9 grades for GCSE subjects or a Btec/OCR grade when 

required. 

• at KS5, teachers use a range of appropriate assessment data, standardised and teacher-devised, to 

report an estimated current grade using A*-E for A Level subjects or a Btec/OCR grade when required. 

• estimated current grade: teachers give estimated current grades at KS4 with the understanding that 

these are often generated with certain limitations. (1-9 grades represent the attainment distribution 

across the whole of the subject rather than its various units/topics, the grade boundaries are decided 

using statistical methods that consider the whole cohort across the country for a different year group 

which might not be replicable, standards change according to teachers becoming better at teaching a 

new specification alongside a range of other factors that mean what we do in schools can only be an 

estimate even when, for example, pupils cover the whole subject by sitting all the papers in a mock.)     

Similarly, the standards for some coursework modules can change or be applied in different ways throughout 

the lifetime of a qualification so even moderated marks are only ever estimates until confirmed. 

Therefore, an estimated current grade that a pupil might be working at is given with careful consideration of the 

scope and relevance of the assessment, the extent to which it is appropriately standardised and covers the 

relevant criteria, and that the quality of marking needs to be reviewed/moderated across a group/years/topic 

etc. 

• internal standardisation and moderation: different methods/definitions 

• the formal guidance from examination boards is followed for course work/non-examined assessments. 

7. Principles for evaluating data use in schools  
Understand the purpose, limitations and use of data across the school 

From ‘Making data work’ (November 2018) Report of the Teacher Workload Advisory Group  

‘All schools use huge amounts of data to support them in the work they do. Information on pupil attainment and 

progress is the most complex part of this... When establishing data systems - whether paper or technology-

based - schools should use these principles, which build on the findings of the independent report on data 

management:  

● The purpose and use of data is clear, is relevant to the intended audience and is in line with school values 

and aims.  

● The precision and limitations of data, and what can be inferred from it, are well understood.  
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● The amount of data collected and the frequency with which it is collected is proportionate 

● School and trust leaders review processes for both collecting data and for making use of the data once 

gathered.  

 

8. Reporting cycle 
Use the assessment and reporting cycle to share information and engage in follow-up activities 

An important principle supporting out data collection and reporting cycle is that information is recorded for a 

purpose. The three data drops a year form the basis of our reports (two data reports and one written report) 

while also informing other follow-up actions across the school. The aim of this process is to maintain a dialogue 

with parents about their children and to identify any issues arising from the analysis of the data collected. (see 

Appendix 1 for details of the statutory reporting requirements.) 

Data reports 

The following data is shared with parents via a report that that is generated by the Bromcom online platform. 

The data is gathered either from what has previously been entered by teachers, for example, existing marks or 

entered by the teacher prior to the publication of the report.  

Categories that are reported: 

• Estimated current grade (according to Key Stage / course) 

• Expected target grade (KS4/5) – KS4 targets are based on FFT20 targets and KS5 targets are based on 

DfE transition matrices 

• Forecast grade (KS4/5) – these are entered and only made visible at appropriate times   

• Attitude to learning (Excellent/Very Good/Good/Acceptable/Unacceptable) 

Written reports 

-similar categories to the data report but with the addition of a written comment highlighting a pupil’s 

achievements, strengths and developmental needs, etc. Statement banks can be used as detailed comments can 

be devised to link to standards as well as what pupils can do or need to work on which allows for feedback to 

parents to relate closely to the topics studied. 

Reporting and Parent Evening timetable 

Below is an outline of when these events will occur. Exact dates will be published yearly. 

Year  Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

7  Data Rep 

Parent Eve 

 

 Written Rep  Data Rep 

8  Data Rep 

Parent Eve 

Written Rep   Data Rep 

9  Data Rep  Written Rep Parent Eve 

Data Rep 

 

10  Data Rep   Written Rep Data Rep 

Parent Eve 
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Year  Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

11 Written Rep Data Rep Parent Eve Data Rep   

12 Data Rep  Written Rep Parent Eve  Data Rep 

13 Written Rep Data Rep  

Parent Eve 

 Data Rep   

 

Actions following data drops and reports 

The data from reports is analysed by pastoral and subject/faculty leaders and the subsequent findings reported 

back to the SLT. 

Categories:  

• Estimated current grade/Target grade (KS4/5) / Forecast (KS4/5):  

o used for tracking appropriate levels of attainment/progress across groups, by gender or by 

vulnerable group 

o used for planning possible interventions and additional support for both pupils and teachers 

o used for monitoring causes for concern, with a report card for example, for an individual 

subject or across the curriculum. 

 

• Attitude to learning  

o used for planning possible interventions and additional support for both pupils and teachers 

o used for monitoring causes for concern, with a report card for example, for an individual 

subject or across the curriculum. 

 

9. Assessment and data collection 
Share concerns about the quality of assessment data and the effectiveness of its use  

The report of the Independent Teacher Workload Review Group March ‘Eliminating unnecessary workload 

associated with data management’ (2016) recommends that ‘any person or organisation involved in the 

production and use of data should start by having clear answers to three questions:  

a. Am I clear on the purpose? Why is this data being collected, and how will it help improve the quality of 

provision?  

b. Is this the most efficient process? Have the workload implications been properly considered and is there a less 

burdensome way to collect, enter, analyse, interpret, and present the information?  

c. Is the data valid? Does the data actually provide a reliable and defensible measure of educational attainment?’  

If you feel that you are unable to answer these questions, then please speak to your line manager or a 

member of SLT. It is really important that we develop a shared understanding of assessment and reporting so 

any clarifications or improvements that can be made will be welcomed.  
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Reading Policy 

Intent 
At the John Warner School we understand the importance of developing our students’ ability to read and 

comprehend text particularly subject specific academic text which uses ambitious language. We aim for all of our 

learners (readers) not just to meet the statutory requirements, but to develop an enjoyment of reading which 

will stay with students as they move on to the next stage of education and life. We use a variety approaches to 

read so that our students achieve the skills required, and a positive attitude.  Students at the John Warner 

School are given ample and diverse opportunities to become confident, enthusiastic and critical independent 

readers. Thus, endeavouring to improve literacy across the curriculum. 

The main areas of focus are: 

• Developing students’ ability to read complex academic text. 

• Endeavour to provide targeted vocabulary in every subject. 

• Develop students’ passion for reading.  

• Providing quality interventions for struggling students. 

Implementation 

Developing Students’ ability to read complex academic text 
• Teachers are to identify the barriers within their subjects academic reading and integrate more 

opportunities within subject curriculum for students to read ambitious texts. 

• Students are encouraged to read aloud without feeling embarrassed or anxious and to create a positive 

learning environment to create a culture of reading and improve reading fluency. 

• Students are to be encouraged to summarise predict, question, recall, and clarify when completing 

reading activities.  

• Teachers are to aid articulacy by applying the Oracy Benchmarks to help structure and develop effective 

talk in the classroom environment to enhance the quality of learning. Teachers are to: set high 

https://www.gov.uk/government/publications/commission-on-assessment-without-levels-final-report
https://educationendowmentfoundation.org.uk/public/files/Publications/EEF_Marking_Review_April_2016.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511258/Eliminating-unnecessary-workload-associated-with-data-management.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511258/Eliminating-unnecessary-workload-associated-with-data-management.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/754349/Workload_Advisory_Group-report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/754349/Workload_Advisory_Group-report.pdf
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expectations; value every voice in the class; explicitly teach oral communication skills; harness talk to 

elevate learning; and appraise progress.  

Endeavour to provide targeted vocabulary in every subject 
• Teachers to continually develop key vocabulary in their schemes of work. 

• A common approach for key vocabulary to be consistently encouraged in lessons with key terminology 

slides’ / resources / definitions when teaching new content. Especially when it’s challenging literature. 

• Students are to be encouraged and given ample opportunities to use, hear and see new words.  

Develop students’ passion for reading  
• To create opportunities at the start of lessons for reading, through ‘Do Now tasks’ / Learning Objectives 

/ subject specific texts.  

• To encourage students to use the library, it is a great space where students have access to a variety of 

books across different genres. Students are shown how to borrow / use books through our library 

system.  

• A weekly designated form time allocated to reading, in the form of articles/ newspapers/ online texts/ 

extracts/ books. Followed by promoting the students with questions and creating an opportunity to 

discuss what they have read and understood. 

Providing quality interventions for struggling students’ 
• Accelerated Reader tests are implemented to identify struggling students, this identifies where and 

what the gaps are, thus aiding quality interventions. 

• Students who have been identified as having a reading age below their expected age through 

Accelerated Reader are chosen for interventions. The provision is delivered through time- tabled 

interventions with the SENCO department, additional intervention lessons and Core English lessons 

taught by the English department.  

Impact  
• To become skilled readers who can understand print produced in a variety of forms and for a range of 

purposes.  

• To read for information, interest and enjoyment.  

• To have an interest in words and their meanings.  

• To read with meaning, fluency, accuracy and expression  

• To deduce and interpret information, and use inferential skills to find meaning beyond the literal. 

• To understand how the structure and language change with different genres.  

• To appreciate the work of individual authors, illustrators and publishers. 

• To read widely across the curriculum and beyond. 
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Numeracy Policy  

Intent 
At the John Warner School we understand the importance of developing our students’ ability in Mathematics 

and Numeracy and not only to be numerate by the time they leave but also to develop positive attitudes 

towards Mathematics and Numeracy. We aim for all of our learners not just to meet the statutory requirements, 

but to develop an enjoyment of Mathematics which will stay with students as they move on to the next stage of 

education and life. We use a variety approaches to ensure that our students achieve the skills required, and a 

positive attitude.  Students at the John Warner School are given ample and diverse opportunities to become 

confident, enthusiastic and critical independent learners. Thus, endeavouring to improve Numeracy across the 

curriculum. 

The main areas of focus are: 

• Developing students’ ability to solve numerical and Mathematical problems. 

• Endeavour to provide targeted vocabulary in our subject. 

• Develop students’ passion for Numeracy and Mathematics.  

• Providing bespoke interventions that ensure that students are on course to achieve and exceed their 

targets. 

Implementation  

Developing Students’ ability to solve numerical and Mathematical 
problems.  
• We want students to enjoy Mathematics at Key Stage 3, to discover the underlying principle through 

activity led learning and Maths Mastery using manipulatives for example. Students are encouraged to 

contribute to the flow of the lesson without feeling embarrassed or anxious and to create a positive 

learning environment to create a culture for learning and improve their numeracy skills. 

• Students are to be encouraged to summarise predict, question, recall, and clarify when completing any 

learning activities.  

• We actively encourage open ended tasks and always ask why? To ensure students develop reflective 

and critical skills necessary to becoming numerate. 

Endeavour to provide targeted vocabulary in every subject. 
• Teachers to continually develop key vocabulary in their schemes of work. 

• A common approach for key vocabulary to be consistently encouraged in lessons with key terminology 

slides’ / resources / definitions when teaching new content. Especially when it’s challenging assessment 

language. We encourage the use of assessment criteria. 

• Students are to be encouraged and given ample opportunities to use, hear and see new words and to 

know what their meaning is in Mathematics  

 

 

 

 

Develop students’ passion for Numeracy and Mathematics 

• To create opportunities at the start of lessons for reflecting and connecting knowledge, through ‘Do Now 

tasks’ / Learning Objectives / topic specific questions.  
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• To encourage students to use the library, it is a great space where students have access to a variety of 

books across different genres. Students are shown how to borrow / use books through our library 

system. There are many Mathematics texts in the library. 

• Maths Clubs designed to enthuse students with the wonders of the subject.  

Providing quality interventions for students falling below the expected 
attainment for their age group 
• Students who have been identified as having numeracy skills below their expected age through 

Assessments are chosen for interventions. The provision is delivered through time- tabled interventions 

with the SEND department, additional intervention lessons and Core Mathematics lessons taught by the 

English department.  

• We Use Question Level Analysis following each assessment so students know the areas they are good at 

and the ones they need to improve. Hegarty maths is a great platform to support students with those 

areas and home learning can be individualised. The QLA also informs teachers with their planning. 

• Ensure interventions are bespoke and lead to performance recovery with the students who fall behind. 

Impact  
• To become more numerate and understand problems produced in a variety of forms and from a range 

of contexts.  

• To see the relevance of what they learn in Mathematics to everyday life and in other lessons around the 

school.  

• To have an interest in Numeracy and the wonders of Mathematics.  

• To solve problems with, fluency and accuracy. 

• To deduce and interpret information, and use inferential skills to find meaning in different contexts and 

be able to apply the skills they learnt in lessons to those contexts. 

• To understand assessment criteria and be familiar with assessment objectives. 

• To appreciate the work of individual Mathematicians and their contributions to society. 
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Appendices 

Appendix 1: Information that must be reported 
 

Information that must be reported Year 2 (end 

of KS1) 

Year 6 (end 

of KS2) 

Year 7, 8 and 

9 (KS3) 

Year 10 and 

11 (KS4) 

General progress x x x x 

Brief particulars of achievements, highlighting 

strengths and developmental needs 

x x x x 

How to arrange a discussion about the report 

with a teacher at the school 

x x x x 

Attendance record x x x x 

The grade achieved in subjects for which the pupil 

was entered for GCSE 

      x 

Any other qualification, or unit towards a 

qualification, and the grade achieved 

      x 

 

https://www.gov.uk/guidance/school-reports-on-pupil-performance-guide-for-headteachers 
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Appendix 2: Teaching and Learning Plan 
 

Teacher: Click here to enter text. Subject: Click here to enter text. 

Class: Click here to enter text. Date: Click here to enter text. 

Engage (activity that gets students working straight away, introduces specific subject-specific thinking, elicits 

prior learning): 

Click here to enter text. 

Explore (reading, analysing, examining, questioning, experiencing): 

Click here to enter text. 

Explain (identifying misconceptions, hinge question, clarifying expectations/key knowledge): 

Click here to enter text. 

Extend (elaborating understanding, deliberate practice, near/far transfer): 

Click here to enter text. 

Evaluate (metacognitive activities, reflection, assessment, feedback, feed forward): 

Click here to enter text. 

 

Continued over page/…. 
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Checklist 
 

Challenge: Click here to enter text. 

Questioning: Click here to enter text. 

Explanation: Click here to enter text. 

Modelling: Click here to enter text. 

Feedback: Click here to enter text. 

Scaffolding: Click here to enter text. 

Deliberate Practice: Click here to enter text. 

Language for Learning: Click here to enter text. 

Assessment and Feedback 

Click here to enter text. 

Homework 

Click here to enter text. 

 

 

 

 


